


COAEPXAHMUE

JEMGYYETI OWRENIS YLYMLARY  SOCIAL SCIENCES COLUAJIbHBIE HAYKU

Tdzegiil Ymamgulyyewa, Amantd¢ Annagulyyewa
Garassyz, Bitarap Tiirkmenistanyn durnukly ulag ulgamyny (pjiin etmek yolundaky hereketler

strategiyasynyfi binyady
®) Tazegul Ymamgulyyeva, Amantach Annagulyyeva
- The Foundation of the Strategic Course for Ensuring the Sustainability of the Transport System
L) of Independent Neutral Turkmenistan

Tazezayno Umamkynueea, AManmay AHHazyneieea
OcHosa cmpamezuu delicmauti no obecnedeHUto ycmoltiyusocmu mpaHcnopmHoU cucmemel
He3asucumo20 HelimpasieHo20 TypKMeHUCMaHa

FILOLOGIYA PHILOLOGY ounjioJjioruna

Sayat Jepbarowa, Halmuhammet Begjanow
«Nejep oglan» dessanynyri tiirki nusgalary
Sayat Jepbarova, Khalmuhammet Begjanov
7/ The Turkic Versions of the Epic “Nejep Oglan”
Caam [xen6apoea, Xanmyxammem bez0xaHoe
Tiopkckue sepcuu 0ecmaHa «Heoxen-o2naH»

Gurbangiil Myradowa
Sanly bilim ulgamyna degisli adalgalaryri umumyhalky sézler bilen arabaglanysygy
1 2 Gurbangul Myradova
/7 The Interconnection of Digital Education System Terms with Common Folk Vocabulary
Typ6aneyne Mypadoea

B3aumocsazb mepMuHo8 yugposol 0bpaszosamesibHol cucmemsl ¢ 06WeHapooHoU nekcuKkou

Mdhri Halmuhammedowa
Tiirkmen halkynyri milli mirasynda guyular bilen baglanysykly etnografik adalgalar
Mahri Halmuhammedova

Ethnographic Terms Related to the Wells in the National Heritage
of the Turkmen People

Msaxpu Xanmyxammeodosea
SmHoepaghuyeckue mepmuHsbl, C8A3AHHbIE C KOS100UaMU, 8 HAUUOHAIbHOM HAC1eouu
MypKMeHCKOo20 Hapooa

Oguljahan Sopyyewa
Taryhy romanlaryn yas nesli ruhy-ahlak taydan terbiyelemekddki hmiyeti

Oguljahan Sopyyeva

) The Importance of Historical Novels in the Spiritual and Moral Education

2 4 of the Younger Generation

o D OzynoxaxaH Convlesa
3HayeHue ucmopuyeckux pOMAaHo8 8 OyX08HO-HPABCMBEHHOM 80CNUMAHUU MOJ1I00020
nokosneHus




Mohinur Ibrohimowa
Sanly eyyamda dilini 6zgerisi: hézirki zaman lingwistik meseleleri
we geljekki ugurlar
= Mokhinur Ibrokhimova
~ ) @ Language Transformation in the Digital Era: Contemporary
\) Linguistic Issues and Perspectives
MoxuHyp U6poxumoea
TpaHcghopmayus A3eika 8 Yuposyto 3noXy: CospemMeHHble JUH28UCMuUYecKue Npobiemsl U
nepcnekmusel

Lenar Galiyew, Maksat Bugrayew
Ahalteke bedewi tlirkmen halk doredijiliginde: kesbi, simwolikasy
hem-de rus we tatar folklor ddpleri bilen tipologik merizeslikler
) Lenar Galiyev, Maksat Bugrayev
> The Akhal-Teke Horse in the Turkmen Folklore: Image, Symbolism
= and Typological Parallels with Russian and Tatar Traditions
JleHap lanues, Makcam byzpaee
AxanmeKuHcKull KOHb 8 MypKMEHCKOM ¢hosibKope: 06pas, CUMBOSIUKA
U munoJsioau4eckue napannenu ¢ pycckoli u mamapckol mpaouyuamu

OKATMAGYN USULYYETI METHODOLOGY OF TEACHING | METO4UKA OBYYEHUSA

Jennet Meredowa

) Dasary yurt dillerini okatmakda sanly bilim ulgamynyri orny
é/l 2 Jennet Meredova
AL L

The Role of the Digital Education System in Teaching Foreign Languages
JxeHHem Mepedoea
Ponb cucmemel yugposozo 06pazosaHus 8 0byHeHUU UHOCMPAHHbIM A3bIKAM

Jamilya Gulyamowa, Tom Kiddl, Klaudia Rey, Lisa Mann,
Lagyn Geldiyewa
Tiirkmenistanda inlis dili mugallymlarynyn hiindr derejesini
yokarlandyrmak boyunca AELLCA INSETT synag taslamasy

Jamilya Gulyamova, Thom Kiddle, Claudia Rey, Lisa Mann,
é/l N Lachyn Geldiyeva
L Q

The AELLCA INSETT Pilot for English Language Teacher Professional
Development in Turkmenistan
Axamuns lynamoea, Tom Kuoon, Knayoua Peli, Jluza MaHH,
JlausiH lenvdueea
MunomHeiti npoekm AELLCA INSETT no nosblweHuto keanugukayuu y4umersneti aH2/1utickoeo
A3blKa 8 TypkmeHucmane

Aygiil Seyitmdmmedowa
Sanly bilim gursawynda dasary yurt dilinde dirllemek ukybyny
osdiirmegin hdzirki zaman usuly cemelesmeleri

A Aygul Seyitmammedova
5 6 Advanced Methodological Approaches to the Development
Q J of L2 Listening Competence in the Digital Educational Environment
Atieyne Celiummammeodoea
CospemeHHble Memooosio2udeckue Nooxo0bl K pazsumuro

KoMnemeHyuu ayoupo8aHus Ha UHOCMPAHHOM A3biKe
8 yugposol obpaszosamesibHoli cpede




ISSUES OF PHILOLOGY / BOMPOCHI ®M1NONornm 3

GARASSYZ, BITARAP TURKMENISTANYN DURNUKLY

ULAG ULGAMYNY UPJUN ETMEK YOLUNDAKY

HEREKETLER STRATEGIYASYNYN BINYADY

L

THE FOUNDATION OF THE STRATEGIC COURSE

FOR ENSURING THE SUSTAINABILITY OF THE

TRANSPORT SYSTEM OF INDEPENDENT NEUTRAL

TURKMENISTAN

Tdzegll Ymamgulyyewa,
Dowletmdmmet Azady adyndaky
Ttirkmen milli diinyad dilleri
institutynyn Jemgyyeti dwrenis
ylymlary kafedrasynyn dosenti,
taryh ylymlarynyn kandidaty

Amantdg¢ Annagulyyewa,
Déwletmdmmet Azady
adyndaky Tiirkmen milli dtinyd
dilleri institutynyn Maglumat
tehnologiyalary kafedrasynyri
mudiri

Annotasiya
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Annotation

The article analyzes that
the particular attention is paid
to transport diplomacy, which
reflects an inseparable connec-
tion with Turkmenistan's foreign
policy strategy that is fundamen-
tally based on the principles of
peace, trust, and sustainable co-
operation. The article analyzes

IATETMU AEVICTBUH ITO OBECIIEYEHUIO
DUYMUBOCTU TPAHCIIOPTHOM CHUCTEMBI
OI'O HEUTPAABHOI'O TYPKMEHUCTAHA

Tazezyne Vimamkynuesa,

douyeHm Kageopol
obuwecmeeHHbIX HayK
TypKMeHCK020 HaUUOHAIbHO20
UHCMUMyma mMmupo8bix A3bIKO8
umeHu JJoenemmammema A3aou,
KaHoudam ucmopuyeckux Hayk

AmaHnmay AHHaybieaaq,
3asedyrouwjas kageopol
UH(OPMAYUOHHbIX mexHo102ul
TypKMeHCK020 HaYUOHAIbHO20
UHCMUMyma Mupo8biX A3bIKO8
umeHu [Joenemmammema A3aou

AHHOTaUWA

B ctatbe ocoboe BHUMaHMe
yaenaeTca TPaHCNOPTHOW AUMNIIO-
MaTuK, HEPA3PbIBHO CBA3aHHOM C
BHELUHEMONNTUNYECKON CTpaTeru-
e TypKMeHucTaHa, OCHOBaHHOW
Ha NpUHUMNaxX M1pa, JOBEPUS U
YCTOMUMBOTO  COTPYAHUYECTBA.
AHanu3unpyloTca NpUOpPUTETHbIE
HanpaBfeHna MeXAyHapOAHOro
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daslygyn ileri tutulyan ugurlary,
ahlumumy ulag-kommunika-
siya diiziminifn we energetika
pudagynyn Osusi seljerilyar.
Abrayly halkara gurama bilen
hyzmatdaslyk etmekde Bir-
lesen Milletler Guramasynyn
Denze c¢ykalgasy bolmadyk
Osup baryan yurtlar boyun-
¢a Ucgunji maslahatynda kabul
edilen Awaza syyasy Jarna-
masynyn ayratyn orny, bu res-
minamanyrn  Durnukly  6sus
maksatlaryna yetmegin we in-
tegrasiyanyn mohim strategik
guraly hokmundaki ahmiyeti
nygtalyar.

the priority areas of international
cooperation, the development
of global transport and commu-
nication infrastructure, and the
energy sector. The special role of
the Avaza Political Declaration,
adopted at the Third United Na-
tions Conference on Landlocked
Developing Countries, in coope-
rating with prestigious interna-
tional organizations is emphasi-
zed, along with the significance
of this document as a vital stra-
tegic tool for integration and ac-
hieving the Sustainable Develop-
ment Goals.

COTPYOHWYECTBa, pa3BuUTUE [J10-
6anbHom TPaHCNOPTHO-KOMMY-
HUKAUNOHHOW  MHOPACTPYKTYpbI
N 3HepreTnyeckon otpacnu. loa-
yepKmBaeTcsa ocobas posib ABasnH-
CKOW MONUTMYECKON AeKnapaunuy,
NPUHATON Ha TpeTben KoHdepeH-
unn OpraHunsauynmn O6beaNHEHHDbIX
Hauun no passuBaloWmmca cTpa-
HaM, He UMEIOLLVIM BbIXOAa K MOPIO,
B KOHTEKCTE B3aMMOAENCTBMA C aB-
TOPUTETHON MeXOyHapoOHOW op-
raHmM3aumen, a TakKe 3HaYMMOCTb
JAHHOMO JOKYMEHTa KaK BaKHOro
CTpaTernyeckoro WHCTPYMEHTa
MHTerpaumm n goctkeHuna Lienen
YCTONYMBOrO Pa3BUTUA.

Acar sozleri: Garassyzlyk, Bitaraplyk, durnukly 6sus, ulag diplomatiyasy, taryhy-medeni
miras, parahatcylyk, ynanysmak, durnukly hyzmatdaslyk.

Key words: Independence, Neutrality, sustainable development, transport diplomacy,
historical and cultural heritage, peace, trust, sustainable cooperation.

KnioueBble c/loBa: He3aBMCUMOCTb, HEUTPAIUTET, YCTONYMBOE Pa3BUTUE, TPAHCMOPTHAS
AVNIIOMATUS, UCTOPUKO-KYNIbTYpPHOE Haceane, Mup, AOBepUe, yCToMYMBOE NAapTHEPCTBO.

2026-njy yylda gecilen dowur Turkmenistanyn Garassyzlygynyn 35 yyllygy dabaraly
yagdayda bellenyar. Bu dowletin dsusinin, yurdun ykdysady kuwwatynyn berkidilmeginin,
ruhy, milli we medeni gymmatlyklaryn tazeden dikeldilmeginin méhim déwri bolup
taryha girdi.

Garassyzlygyn in mohim sertlerinin biri halkara hyzmatdaslygy ésdiirmek boyunca
alnyp barylyan syyasatdyr. Bu syyasat Turkmenistanyn 6zara bahbitli hyzmatdaslyk
yorelgelerine esaslanyp, parahatcylyk we durnukly 6stis maksatlaryny 6ne stryar. Hazirki
wagtda halkara hyzmatdaslykda ulag we energetika yaly ugurlar has-da méhim ahmiyete
eyedir. Sonun Ug¢in Turkmenistanyn hormatly Prezidenti Serdar Berdimuhamedowyn da-
sary syyasat strategiyasynyn ondebaryjy ugurlarynyn biri hazirki zaman ulag-aragatnasyk
infrastrukturasyny doretmekdir.

Hazirki zaman diinya syyasatyndaky hadysalar iki prosesin tasiri astynda bolup gecyar:
globallasma we sebit derejesinde utgasyklyk. Bazarlara harytlary we ¢ig maly eltyan yollara
gozegcilik etmek dowletlerini syyasy abrayyny we ykdysady 6sisini kesgitleyar. Netijede,
halkara ulag gecelgelerinini dine bir ykdysady taydan dal, eysem, syyasy taydan hem
ahmiyeti artyar we dowletlerin hem-de utgasykly birlesiklerifi arasynda olara gozegcilik
etmek babatda basdeslik yitilegyar.

Hytay, ABS we YByaly diinya liderleri Yewropa bilen Aziyany yakynlasdyryan gury yer we
deniz ulag gecelgeleri boyunca 6z taslamalaryny déretmage calysyarlar. Hytay bu ugurda
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«Bir gusak — bir yol» atly taslamany durmusa gecirmegin caklerinde seyle gecelgelerin
gurlusygyny ilerledyar. Yewropa yurtlary bolsa TRACECA halkara ulag gecelgesi boyunca
hyzmatdaslygy 6sdiryarler. ABS 6z bahbitlerini TAP (Transatlantik sowda we maya goyum
hyzmatdaslygy) hem-de TPP (Trans Yuwas umman séwda we maya goyum hyzmatdaslygy)
yaly taslamalary durmusa gecirmek bilen amala asyryar.

Turkmenistanynn Hazar sebitinin, GUnorta we Merkezi Aziyanyn kesisyan yerinde
yerlesmegi we hemiselik Bitaraplyk derejesine eye bolmagy ¢c6zmesi kyn bolan meselelerin
¢Ozgutlerini tapmakda uly ahmiyete eyedir. Tirkmenistanyn ulag diplomatiyasy dine
dinya ykdysadyyetine aralasmaga dal-de, eysem, yurdun 6zbasdaklygyny berkitmage
gonukdirilendir. Bu mesele Buitindinya durnukly 6siis maksatlarynyn esasynda ulag
pudagyny 6sdirmek zerurlygy yaly global cagyryslar bilen has méhim mazmuna eye
bolyar we Turkmenistan tarapyndan alnyp barylyan halkara baslangyclarda yize ¢ykyar.

Turkmenistanyn ulag diplomatiyasynyn esasy binyady onun hemiselik Bitaraplyk
derejesi bilen ayrylmaz baglanysyklydyr. Dowlet strategiyasynyn esasy maksady yurdun
caklerinden gegyan durli ugurlarda (Demirgazyk-Gulinorta we Glinbatar-Guindogar) ulag
gecelgelerinin kopugurly ulgamyny doéretmekdir [2]. Bu birndge hojalyk pudaklaryna
hyzmat edyan taslamalarda durmusa gecirilyar:

Gazagystan-Tiirkmenistan—Eyran halkara demir yoly. Bu taslama Demirgazyk-Glinorta
ulag gecelgesi boyunca goni tranzit yolunyn déredilmegi bilen baglanysykly gazanylan
astinlikdir. Bu ugur boyunca Merkezi Aziyadan Pars aylagynyn portlaryna gatnamak
mumkingiligi bolup, bu bolsa harytlaryn gatnaw wagtyny we cykdajylaryny ep-esli azaldyar.

Tiirkmenbasy halkara deniz porty. Port dowrebaplasdyrylyp, Hazarusti halkara ulag
gecelgesinin ¢caginde Glinbatar-Giindogar ugry 6sdiirmegin merkezi boélegi bolup hyzmat
edyar. Onun kémegi bilen yurdumyz Aziyadan Yewropa yurtlarynyi portlaryna gecyan
harytlaryn «Hazar derwezesine» éwrulmeli.

«Lazurit» ulag gecelgesi. Bu baslangy¢ Owganystany Turkmenistanyn, Azerbayjanyn we
Gruziyanyn Usti bilen Tirkiye we Yewropa bilen birikdiryan méhim syyasy gecelgedir. Bu
ugur Owganystanyn icki bazaryndan diinya bazarlaryna ¢ykmak Ugin yol agyar we onun
ykdysady taydan durnuklasmagyna yardam edyar.

TOPH (Tiirkmenistan—-Owganystan-Pakistan—Hindistan) gaz gecirijisi. Bu energetika
bilen baglanysykly taslama bolsa-da, ol ulag diplomatiyasynyn ayrylmaz bolegidir, ctinki
gosmaca infrastrukturany (yollar, elektrik geciriji simler) déredyar we sebitin ykdysady
gatnasyklaryny guyclendiryar.

Strategik baslangyclar «Tirkmenistanyn Prezidentiniri 2022-2025-nji yyllar G¢in ulag
diplomatiyasyny 6sdirmek boyunca Maksatnamasynda» kesgitlenip, onda yurdun ulag
ulgamynyn kuwwatyny yokarlandyrmak tcin multimodal gecelgeleriri doredilmegine we
kamillesdirilmegine ayratyn Uns berilyar.

Onde goylan maksatlardan biri BMG-nifi Butindiinyd durnukly 6siis maksatlaryna
gosant gosmakdyr. Sunun bilen birlikde, Tirkmenistan 2022-nji yylda BMG-de Durnukly
ulag boyunca dostlar toparyny doredip, 2025-nji yyla c¢enli ministrlikler derejesinde
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dususyklary gecirip, durnukly ulag baradaky rezolyusiyalary one sirdi. 2025-nji yylda
bizirn yurdumyz BMG-nin Derize ¢ykalgasy bolmadyk 6stip baryan yurtlar boyunca tguniji
maslahatyny (LLDC) gecirdi we ulag baslangyc¢laryny ara alyp maslahatlasdy.

Yurduri ulag diplomatiyasynyr geljegi birnice esasy ugurlar bilen baglanysyklydyr.

Birinjiden, bu sanlylasdyrma we tehnologiya taydan déwrebaplasdyrmadyr. Yiikleri
yzarlamak, elektron resminama dolanysygyny girizmek, acgyk, pasgelciliksiz ulag
gecelgelerini doretmek tgin sanly platformalary ulag ulgamyna ornasdyrmak baslesige
ukyply bolmagyn esasy sertidir. Bu durnukly 6sts ugry on bir sany iri infrastruktura
taslamasynyn 6sdirilmegini meyillesdiryar, Yewraziya Ykdysady Bilelesiginifi cidgindaki
umumy maksatlara doly layyk gelyar.

Ikinjiden, koptaraplayyn hyzmatdaslygyn gineldilmegi esasy hyzmatdaslar we
integrasion birlesmeler bilen pragmatik gatnasyklary 6sdiirmekdir:

Hytay bilen hyzmatdaslyk esasynda «Bir gusak - bir yol» taslamasynyn caginde
Turkmenistanyn «ortalyk gecelge» hokmiinde ornunyn ginelmegi, bu bolsa strategik
taydan ileri tutulyan ugurlaryn biridir.

Yewraziya Ykdysady Bilelesigi bilen hyzmatdaslyk esasynda Demirgazyk-Giinorta ulag
gecelgesinde yzygiderli gatnawy Upjun etmek lgin Russiya we Gazagystan bilen ulag
ulgamynyn birikdirilmegi g6z éntinde tutulyar.

Yewropa Bilelesigi bilen hyzmatdaslyk esasynda 2024-niji yylda yola goylan Hazar(sti
halkara ulag gecelgesi boyunca gozegcilik platformasynyn ise girizilmegi maya goyumlary
¢ekmek Ggin gin mumkingilik doredyar.

SOS-un ¢dginde alnyp barylyan isler bilelikdaki logistika merkezlerini déretmegi we
ulag kanungylygyny sazlasdyrmagy hem 6z icine alyar [1].

Butindlinya bankynyn caklamalary boyunca infrastruktura taslamalary Gstinlikli
durmusa gecirilen yagdayynda sebitini sowdasy 2030-njy yyla ¢enli U esse artar.

Turkmenistanda yurtlaryn arasyndaky parahat¢ylygy we ynanysmagy berkitmek, 6zara
bahbitli 6zgertmelere uygunlasmak, sebitde hyzmatdaslygy yola goymak meseleleri bilen
baglanysykly islerin yzygiderli durmusa gecirilmegi yurdun dunya ykdysady ginisliginde
0zUnin mynasyp ornuny tapmagyna ginn mimkingilikleri doredyar.

Kabul edilen wagty: 2026-njy yylyn 30-njy mayy.
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Annotasiya

Makalada tarki halklaryn
arasynda gifnden yayran «Ne-
jep oglan» halk dessany barada
gurrun edilyar. Esasan, dessanyn
tirkmen, 0©zbek, garagalpak
nusgalary, olary yerine yetiren
bagsylar hem-de dessany ylmy
taydan ginden éwrenen alymlar
barada maglumat berilyar. Uc
nusganyn arasyndaky men-
zeslikler we ayratynlyklar selje-
rilyar.

TIOPKCKME BEPCHUUM AECTAHA

Sayat Jepbarova,

Associate Professor of Garagalpak
State University named after
Berdakh, Candidate of Philology
(The Republic of Uzbekistan)

Khalmuhammet Begjanov,

senior lecturer of the

Nukus State Pedagogical Institute
named after Ajynyyaz

(The Karakalpak Republic of
Uzbekistan)

Annotation

This article discusses the
folk epic “Nejep oglan’, which
is widely spread among Turkic
peoples. Chiefly, it gives infor-
mation on the Turkmen, Uzbek
and Garagalpak versions of the
epic and the bagshies who per-
formed them and scholars who
scientifically and widely studied
the epic. The similarities and di-
fferences between the versions
of three nations are analyzed.

«HEAJKEIT-OTAAH>»

Caam [Jxxenbaposa,
ooyeHm Kapakannakckozo
20Cy0apcmeeHHo20
yHUBepcuMmema umeHu
bepdaxa, kaHoudam
¢unonoaudeckux Hayk
(Pecnybnuka Y36ekucmat)

Xanmyxammem bezoxaHos,
cmapuwud npenodasamero
Hykycckozo 2ocydapcmeeHHo020
nedazo2uyeckoz2o uHcCMuMyma
umeHu AoxuHusaza (Pecnybnuka
KapakannakcmaH, Y36ekucmar)

AHHOTaUMA

B crtatbe paccmatpuBaet-
CA HapogHbIi aectaH “Hepxxen-
-OrnaH’, WMPOKO pacnpocTpa-
HEHHbI Cpean TIOPKCKUX Ha-
ponoB. Kpome TOro, NnpnBoanT-
cAa noapobHaa MHbopmauma o
TYPKMEHCKOW, Y36eKCKOM 1 Ka-
paKannakCcKom Bepcuax 3Mnoca,
6axLum, NCNONHABLUNX 3TN Bapu-
aHTbl, @ TakKe 00 yuéHblIx, Bce-
CTOPOHHE MCCNefoBaBLUNX [e-
CTaH C HayYHOW TOUKM 3peHMA.
MNpoBognTCcA aHanu3 CXoAcCTB
N pasnnunin Mexay BepcuAmM
nponssegeHns y Tpéx HapoadoB..
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Acar sozleri: dessan, tipologiya, bagsy, saz sungaty, nusga, wariant.
Key words: epic, typology, folk bard, musical art, version, variant.
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Irki dowdurlerden bari halkyn ruhy-medeni mirasynyrn méhum bolegi hasaplanyan halk
dessanlary onun diinyagaraysyny, milli 6zboluslylygyny, dap-dessurlaryny hem-de filosofik
garayyslaryny 6zunde jemleyar. Seyle gymmatly eserlerin biri bolan «Nejep oglan» dessany
Merkezi Aziyanyn Aralboyy etnomedeni ginisliginde yasayan turkmen, 6zbek hem-de
garagalpak halklarynyn folklor mirasynda giriden orun alyp, olaryn arasynda duirli gérniisde
yasap gelyar. Dessanyn dilden-dile gecmeginde hem-de kdpclilige yetirilmeginde bagsylar
bilen dessancylar esasy orun eyelapdirler. Sol sebapli-de onurn mazmunynda bagsy-
-sazandalaryn durmusyna mahsus ayratynlyklaryn beyan edilmegi tebigy yagday hokmunde
kabul edilyar. Ozbek folklorsynas alymy T.Mirzayewiri ylmy garayyslaryna gora, «Durli
tire-taypalaryn we etniki toparlaryn birnace halklaryn dizimine gosulmagy netijesinde
olaryn epiki dessanlary hem ginn geografik ¢aklerde yayrayar. Genetiki taydan umumy
bolan syuzet taze sosial-medeni we territorial sertlerde tazeden islenip, durli gérnuslerde
Osup baslayar. Seyle 6sus prosesi netijesinde dessanyn mazmunynda we gurlusynda kabir
prinsipial tapawutlar ylize ¢cykyar. Her bir halk 6z milli ayratynlyklaryny, taryhy tejribesini we
ruhy gymmatlyklaryny dessanyn usti bilen beyan edyar. Netijede, sol bir dessanyn birnace
milli nusgalary emele gelyar» [4, 75 s.]. Folklorsynas alym T. Mirzayewin folklor eserlerin
nusgalary barada aydyan yokardaky pikirlerini «Nejep oglan» dessanynyn nusgalarynyrn
mysalynda hem ulanmak bolyar. Sonun Ucin gadymy gymmatlyklarymyza, bagsycylyk
hem-de saz sungatyna ayratyn uns berilyan hazirki dowurde «Nejep oglan» dessanynyn
nusgalaryny, wariantlaryny éwrenmek hem uly ahmiyete eyedir. Sunun bilen baglanysykly
halkymyzyn ruhy gymmatlyklaryny 6ziinde jemlan dessanlaryn yas nesli terbiyelemekde
ahmiyetlidigini bellemek gerek. Seyle hem olary dunya ylmynyn in mohim nazaryyet
konsepsiyalary esasynda owrenmek folklorsynaslygyrn esasy meselelerinin biri bolup,
muny amaly taydan durmusa gec¢irmek zerurdyr.

«Nejep oglan» dessanynyn awtory nabelli hasaplanyar. Dessanda in esasy pikir
hokminde halkyn saz-sohbete, saz sungatyna hem-de bagsylara bolan hormaty
beyan edilyar. Sonun Ucin eser saz sungatynyn guyjini belent derejelere gotermage
gonukdirilendir. «<Nejep oglan» dessanynda wakalar bas gahrymanlar Asyk Aydyn pirin,
Elbent hem-de Nejep bagsynyn ceper kespleri arkaly ginden acylyp gorkezilyar. Bu dessan
0zbek halk folklorynda «Oshiq Najab», garagalpak halkynyn arasynda «Najep uglan», «<Asyk
Nejep», tirkmen folklorynda bolsa «Nejep oglan» diylip atlandyrylyar.

Dessan turki halklaryn folklorsynaslygynda ginden owrenilip gelinyar. Mysal Ugin,
6zbek folklorynda bu dessan «Oshiq Najab» ady bilen Horezm sebitinde ginden yayrandyr.
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Sonun Ugin professor Saparbay Ruzimbayew dessany bagsylaryn dilinden yazyp alyp,
2009-njy yylda Urgencde «Horezm dostonlari» atly kép tomluk kitabyn 4-nji tomunda -
«Oshignoma» boliminde nesir etdiryar [5]. Professor S. Ruzimbayewin pikirine gora, «<Nejep
oglan» dessanynyn dilden aydylyan gornusi bagsy Ruzimbek Muradowyn repertuarynda
hem bar eken. Seyle-de ol 6ziinin nesire tayyarlan 6zbek dilindaki gornusinin Horezm
welayatynyn Goskopri obasynda yasayan Oguljan bagsydaky nusgasyndan yazylyp
alnandygyny belleyar [5, 7 s.].

Garagalpak folklorsynaslygynda professor K. Maksetowyn «Garagalpak halk agzeki
edebi doredijiligi» [3] atly isinde dessanyn saz-sungata bagyslanandygy barada maglumat
getirilyar. Alymyn bellemegine go6ra, «Dessan garagalpaklarynn arasynda XIX asyryn
baslarynda yayran bolmaly hem-de onun yayrayys ¢esmesinin tiurkmen bagsylarydygy
subhesizdir. Sol dowurde Dasoguz hem-de Koneuirgeng tdwereginde bir tarapdan gonsy
yasap, beyleki tarapdan berk aragatnasykda bolan tirkmen hem garagalpak bagsylary bu
hyzmatdaslykda esasy orny eyeleyarler. Bagsy hokmiinde Berdagyn hem-de onun gyzy
Huarlimanyn repertuarynda birndce dessanlar we halk aydymlary bilen birlikde «Nejep
oglan» dessany hem ayratyn orun eyeldapdir» [3, 294 s.]. K. Maksetowyn 6zi «Nejep oglan»
dessanyny 1960-njy yylda Garajan bagsydan yazyp alypdyr we sol wariant Ozbegistan
Ylymlar akademiyasynyn Garagalpagystan boliminin golyazmalar hazynasynda saklanyar.
Dessanyn garagalpakc¢a nusga Garajan bagsy tarapyndan doly yerine yetirilipdir. Sondan
son garagalpak bagsylary «Nejep oglan» dessanyny baylasdyrmaga, kabir Gytgesmeler
girizmage calsypdyrlar. Hazirki wagtda garagalpak halkynyn howes bilen dinleyan
«Gyz Minayymp» atly aydymy bagsylar hem-de aydymcylar tarapyndan yygy-yygydan yerine
yetirilyar. Bu aydym esasan «Nejep oglan» dessanynyn bas gahrymanlarynyn biri bolan
Mylayym gyzyn c¢eper kesbini 6ziinde sohlelendiryar. Dessanyn garagalpak nusgasynyn
zanr ayratynlygy boyunca liro-epiki dessanlara yakyndygy hem bellenyar [3, 293 s.].

Folklorsynas alymyn yazmagyna gora, «Nejep oglan» dessanynyn Garajan bagsynyn
yerine yetiren wariantyndaky esasy wakalar Asyk Aydyn pir we onun sagirtleri Elbent,
Nowruz, Genjemurat, Ezben bilen baglanysykly wakalardan baslanyar. Pirin sagirtlerinin
biri EIbent men-menlik edip, ussadyndan rugsatsyz bagsy bolmak islap, eline saz guralyny
alyp ¢ykyp gidyar. Elbent bilen baglanysykly wakalar dessanyn epizodlaryny dizyar we
olaryn ahlisi dessanyn syuzetini emele getiryar.

Garagalpak edebiyatyny owreniji belli alym H. Hamidowyn «lUbiFbic TUNNepunHaern
*a3ba gapeknep xam XIX acmpgeru Kapakannak wanbipnapbl» [6] atly monografiyasynda
«Elbent-Sona kyssasy» diyen at bilen getirilen dessanyn esasy wakalary Nejebin ejesi
we onun Oowey atasy barada bolup, dessanda Elbendini Sona asyk bolmagy hem-de ona
oylenmegi beyan edilyar. Seyle wakalaryn «Elbent-Sona kyssasy» eserinde beyan edilmegi
dessanyn syuzetinin «Asyk Elbent» dessanynyn syuzeti bilen menzesdigini gorkezyar.
Dessanyn golyazmasy barada professor H. Hamidow seyle maglumat beryar: «Bu kyssa
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belli «Yusupbek-Ahmetbek» kyssasy bilen birlesdirilipdir... Golyazmanyn basynda bir ya-
da iki sahypa yok bolup, onun gopan bolmagy ahtimal, olaryn ornunda bir sahypanyn iki
tarapyna Magtymgulynyn «Bu diinya», <Anda bar» hem-de «Gitdi» atly sygyrlary yazylan.
«Elbent-Sona kyssasynyn» bu golyazmasynyrn gowrimi gysga bolup, jemi 29 sahypadan
ybaratdyr. Nusganyn basy yok, sonun Ug¢in bu eser sygyr bilen baslanyar» [6, 88 s.].

Hazirki wagtda «Garagalpak folklory» atly yiiz tomlugyn nesir edilmegi halk doredijilik
eserlerini bir yere jemlap okyjylar kopculigine yetirmekde uly ahmiyete eye boldy. «<Nejep
oglan» dessany onun 27-42-nji boélimlerinde nesir edildi. Dessandaky wakalar Adam
atanyn peyda bolmagy hem-de saz sungatynyn ussady Asyk Aydyn pirin diinya inmegi
bilen baslanyar. Dessanyn wakalary Genje Garabag galasynda bolup gecyar hem-de
sol yerin patysasy Adilhan bilen baglanysykly wakalar dessanyi basynda beyan edilyar.
Dessanyn esasy gahrymany Elbent bagsynyn Genje Garabag galasynda yesir galan Sona
atly gyza oylenmegi bilen dessandaky wakalar 6siip baslayar. Sonanyn ogly Nejebin
kemala gelmegi hem-de bagsy bolup yetismegi dessanyn syuzetinifi 6stisine tasir edyar.
Netijede, Nejep oglanyn hem Elbent bagsynyn arasyndaky garsylyklar cylsyrymlagyar.
Nejep hundrini gowy ele alyp, ahli kyncylyklardan bas alyp ¢ykyar. «Garagalpak folklory»
atly nesirde yerlesdirilen «Nejep oglan» dessanynyn kompozisiyasy kyssa hem-de sygyr
garysdyrylyp, doly bir mazmuny emele getiryar [2, 279-280 s.].

Ylmy we edebi cesmeler gozden gecirilende, «Nejep oglan» dessanynyn tirkmence
nusgasynyn golyazmasynyn saklanyp galmandygy anyklandy. Dessanyn bize gelip
yetmeginde bagsylaryn uly hyzmaty bardyr. Turkmen bagsylarynyn yerine yetiren
dessanlarynda, elbetde, kabir tapawutlar duyulyar. Dessanyn ahli wariantlarynyn syuzeti
menzes bolsa-da, olar gowrimi boyunca tapawutlanyar.

Meshur alym W.M. Zirmunskiy hem «HapopaHbiin reponuecknin anoc» [7] atly isinde bu
dessanyn epiki ayratynlyklary, syuzetinifi gurlusy we gahrymanlary bilen baglanysykly
pikirlerini beyan edyar we onun halk doredijiligindaki ornuny ayratyn nygtayar. 1960-njy
yylda tirkmen alymy B. Ahundow «Nejep oglan» dessanyny jemlap, tazeden nesir etdiryar.
Sonra tirkmen folklorsynaslygynda «Nejep oglan» dessany boyunca yorite ylmy isler alnyp
barylyar. 1967-nji yylda S. Gutlyyewa «Tirkmen halk dessany «Nejep oglan» atly temadan
kandidatlyk dissertasiyasyny gorayar [1].

«Nejep oglan» dessanynyn tirkmen wariantlary, 6zbek we garagalpak nusgalary
denesdirilip, olaryn arasynda menzesliklerii hem, tapawutlaryrn hem bardygy anyklandy.
Meselem, 6zbekce «Asyk Elbent» dessanyndaky wakalar tirkmen we garagalpak nusgalary
bilen denesdirilende onda birnace tapawutlar yize ¢ykaryldy. «Oshignoma» kitabynyr
1-nji tomundaky 6zbek¢e nusgasynda Elbent diinya inenden kamillik yasyna yetyanca
Asyk Aydyn pir tarapyndan goldanylyar. Dessanyn ahyrynda Elbent Sona gyza dylenyar
we maksadyna yetyar. Turkmence nusgasynda bolsa Elbendifi Sona gyza 6éylenmegi bilen



ISSUES OF PHILOLOGY / BONPOCHI ®UNONOIrMu

baglanysykly epizodlar «Nejep oglan» dessanynyn basynda beyan edilyar. Seylelikde,
Elbent bilen Nejebin ataly ogul bolmagy, ikisinifi hem aydym-saz bilen mesgullanmagy
olaryn ykballaryny birlesdiryar.

«Nejep oglan» dessanynynn mazmunyndan suny anyk gérmek bolyar. Bagsylar halk
doredijilik eserlerini geljek nesillere yetirmek tgin dowdurlerin arasynda képri hyzmatyny
yerine yetiripdirler, olar halypa-sagirt mekdebinde terbiyelenipdirler. Sonun l¢in bagsylar,
birinjiden, aydym-saz sungatyny 6sdirmage calyssalar, ikinjiden, dwrenen hunarini 6z
sagirtlerine owretmek, dabi dowam etdirmek, mekdep doéretmek hyzmatyny yerine
yetiripdirler, Ucunjiden, aydym-saz sungatyny gymmatly miras hokmuinde sonky nesillere
yetirmek dabini dowam edipdirler.

S6zumizi jemlap aytsak, «<Nejep oglan» dessanynyn syuzeti turki halklaryn arasynda
ginden yayrapdyr. Dessanyfi mazmunynda soygi, batyrlyk, sabyrlylyk, zahmetsoyerlik,
aydym-saz sungatyna bolan yhlas, halkyri saza bolan soygusi beyan edilyar. Dessan
bagsylaryn yerine yetirmeginde su glinlere gelip yetipdir. <Nejep oglan» dessany tirkmen,
O0zbek we garagalpak bagsylary tarapyndan il arasynda aydylyp, halkyn soyyan dessanyna
owrulipdir.

Kabul edilen wagty: 2026-njy yylyri 16-njy apreli.
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UMUMYHALKY SOZLER BILEN ARABAGLANYSYGY
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THE INTERCONNECTION OF DIGITAL EDUCATION
SYSTEM TERMS WITH COMMON FOLK VOCABULARY

Gurbanglil Myradowa,
Déwletmdmmet Azady
adyndaky Tiirkmen milli diinyé
dilleri institutynyn Tiirkmen dili
kafedrasynyn mdiri, filologiya
ylymlarynyn kandidaty

Annotasiya

Makalada adalgalar bilen
umumyhalky s6zlerifi arasyndaky
tapawut yuze ¢ykarylyar. Sol bir
s6zun umumyhalky s6z hokmiin-
de hem, adalga hékmiinde hem
peydalanyandygyna, umumyhal-
ky s6zun adalga, adalganyrn hem
0z gezeginde umumyhalky s6ze
owrilyan yagdaylaryna dus ge-
linyandigine Gns cekilyar. Sun-
dan ugur alnyp, deriesdirilyan dil
birliklerinin menzes we tapawut-
ly taraplaryny yuze ¢ykarmagyn
zerurdygy bellenyar.

Makalada umumyhalky
sOz bilen adalganyn 6zbolusly
ayratynlyklary ~ barada  dilgi
alymlaryn arasyndaky durli ga-
rayyslar seljerilyar. Alymlaryn
biri-birine gapma-garsylykly
pikirlerinin  olaryrn adalganyn
hasiyetine  towerekleyin  ¢e-
melesyandigine sayatlyk edyan-

MOCBS3b TEPMUHOB IITU®POBOH
OBPA3OBATEABHOUN CUCTEMBEI
C OBIIIEHAPOAHOUN AEKCHUKOM

Gurbangul Myradova, the head of
the Department of the Turkmen
Language of Dovletmammet Azadi
Turkmen National Institute of World
Languages, Candidate of Philology

Annotation

The article highlights the
distinctions between the terms
and common folk vocabulary.
It draws attention to instances
where the same word can be
utilized both as a common folk
word and as a term, demonstra-
ting cases where a common folk
word evolves into a term, and
conversely, a term transitions
into a common folk word. Based
on this, the necessity of revealing
the similarities and differences
between the compared linguistic
units is emphasized.

The article analyzes various
perspectives among linguists re-
garding the unique characteris-
tics of common folk vocabulary
and terminology. It is noted that
the conflicting opinions of these
scholars testify to their compre-
hensive approach to the nature

[ypbaHayne Mypadoeaa,
3asedyrowas Kageopou
MYpPKMEHCKO20 A3bIKA
TYpKMEHCKO020 HAYUOHA/IbHO20
UHCMUMyma mMupo8bix A3bIK08
umeHu [Joenemmammema A3aou,
KaHouodam ¢husio/102u4HecKuxX Hayk

AHHOTaUMA

B ctatbe paccmatpuBatoTcs
pasnnuusa Mexzay TepMrHaMKn 1
obLeynoTpebutenbHbIMU CNOBa-
mMun. OTMeYaeTcs, YTO OHO U TO
e C/IOBO MOXKET NCMOob30BaTbCA
Kak B KauyectBe obuieynotpebu-
TeNbHOro C/I0Ba, TaK 1 B KayecTse
TepmuHa. TakXe noayvyepkuBaert-
ca, 4yto oblweynoTpebuTenbHoe
CNIOBO  MOXET TpaHchopmumpo-
BaTbC B TEPMWUH, a TEPMMH, B
CBOKO ouvepellb, MOXET Mepexo-
AUTb B pa3pag obuieynotpebu-
TeNbHOW nekcukn. Ha ocHoBe
3TOro 060CHOBbIBAETCA HEO0OXO-
JVMOCTb BbIIBNEHNA CXOACTB U
pasnnunin mMmexay cornocTaBrise-
MbIMW A3bIKOBbIMW €4MHWLIAMMU.

AHanunsnpyoTca pasfinyHble
B3rnAAbl YUYEHbIX Ha Creynpuky
COOTHOLWWEHNA  0bLeynoTpebu-
TeNbHOro C/IoBa 1 TepmuHa. MNoa-
UEpPKMBAETCA, 4YTO CYyLLecTBYyIo-
e NPOTMBOMONIOKHbIE MHEHUSA
CBUIETENIbCTBYIOT O MHOFOrpaH-



digi bellenyar. Dilci alymlaryn
adalganyn anyk dustinjani anlad-
yandygy bilen umumyhalky s6z-
den tapawutlanyandygy, onun
gocme manyda ulanylmayan-
dygy baradaky pikirleri beyan
edilyar.
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of a term. The views of linguists
regarding how a term differs
from a common folk word due
to its representation of a precise
concept, as well as its lack of figu-
rative usage, are presented.

HOCTW Npupoabl TepMmuHa. M3na-
raloTcs B3rNsAbl JIMHIBUCTOB Ha
yeTKoe pasrpaHMyYeHne TepMUHa
n obweynoTpebuTeNbHOro Co-
Ba, HA CneumouKy nx ceMaHTrKK,
a TakXKe Ha MX UCMOoNb30BaHVe B
Pa3fINYHbIX 3HAYEHUAX.

Acar sozleri: tirkmen dili, adalga, umumyhalky s6z, sanly ulgam, degsirme derfiew.

Key words: the Turkmen language, term, common folk word, digital system, contrastive
analysis.

KnioueBble cnoBa: TyPKMEHCKUI A3bIK, TEPMUH, 06LLeynoTpebutesibHoe C1oBo, LndppoBas
CUCTEMa, CONOCTaBUTENbHbIV aHaNK3.

Turkmenistanyn Garassyz hem Bitarap dowlet derejesine eye bolmagy bilen tiirkmen
jemgyyetinde - syyasatda, ykdysadyyetde, medeniyetde bolup gecen ozgerisler milli
dilimizin leksikasynda-da, terminologiyasynda-da 6z beyanyny tapyar. Dowlet dili
hukugyna eye bolan ene dilimizi wrenmage berilyan tinsini giyclenmegi bolsa onun ylmy
taydan yorite dwrenilmegi bilen berk baglanysyklydyr. Bu tiirkmen dilinifi terminologik
meselelerinin, hususan-da, sanly ulgama degisli adalgalaryn éwrenilisine-de degislidir.

Dil biliminde adalganyn sozdlgi we dilini leksik birliklere mahsus hasiyetinin ona
hem degislidigi bellenip gecilyar. A.A. Reformatskiy, B.A. Zweginsew, |.P. Kuzkin yaly
alymlar adalganyn we edebi dilin umumyhalky s6zinif ayratynlyklaryny yzarlap, olaryn
biri-birinden tapawutlanyandygyny belleyarler. Meselem, A.A. Reformatskiy adalganyn
umumyhalky s6zden tapawutlydygyny, onun manysynyn sol kontekstifi deregini tutup
bilyan meydan bilen baglanysykly emele gelyandigini belleyar [11,48-51 s.]. R.A. Budagow
adalganynn umumyhalky s6zden 6zinin bir manylylygy, afiladyan manysynyn takyklygy
bilen tapawutlanyandygyny nygtayar [5, 23 s.]. Munun tersine W.M. Leycik 6z islerinde
adalgany umumyhalky s6ze garsy goymagy makullamayar. Ol adalgalary we umumyhalky
sozleri gurlus taydan hem c¢aklendirip bolmayandygyny, adalgalaryn ayratyn morfologik
alamatlarynyn hem, 6zbolusly s6z yasalys usulynyn hem yokdugyny, dine kabir ylymlara
degisli adalgalar yasalanda ayry-ayry grammatik ayratynlyklaryn yize cykyandygyny
bellap gecgyar [9, 139 s.]. Sol bir wagtyn 6ziinde W.M. Leycik adalganyn umumyhalky s6ze
garsy goylus delilini inkar etmeyar. Adalganyn hyzmaty boyunca umumyhalk sézden
tapawudynyn olary biri-birine garsy goymak Ucin yeterlik esas daldigini, sebabi onda
gurlus we many jahetden hig hili baglanysygyn yokdugyny belleyar.

G.0. Winokuryn «adalga Giytgesik bir s6z bolman, difie ayratyn hyzmaty yerine yetiryan
birlikdir» [6, 54 s.] diyen pikirine salgylanyp, W.M. Leycik dilin umumyhalky s6zlnin hem-de
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adalganyn biri-birine garsy goyulmagynyn yerliklidaldigine, ctinki olaryn biriniri hyzmatyny
beylekisinin yerine yetirip bilyandigine Ginsi ¢cekyar [9, 139 s.].

W.P. Danilenkonyn pikirine gora, adalganyn belgi hokmindaki hasiyeti dilin
umumyhalky s6zunin hasiyetine doly layyk gelmeyar, adalganyn bu hasiyeti umumyhalky
s6ze garanda ¢ylsyrymlydyr, adalga yorite distuinjani anlatmaga hyzmat edyar, sol distinje
nahili serisde we haysy yollar arkaly ariladylyan bolsa, ol 6z bitewdligini yitirmeli daldir,
onun o6zboluslylygy hem sondadyr [7, 35 s.]. Adalganyn we umumyhalky s6zin 6zara
baglanysygy, mynasybeti baradaky garayyslar olaryn belli bir derejede merizesdigine
sayatlyk edyar. Sonun bilen birlikde, adalganyrn we edebi dilin umumyhalky sézunin
Ozara baglanysyklydygyny, ol ya-da beyleki terminologik ulgama degisli bolan adalganyn
umumyhalky dilify duzimine giryandigini bellap gecmek yerliklidir.

PAAzymowyn «Turkmen dilinifh meseleleri» [2] atly isinde tirkmen dilinif terminologik
leksikasy barada gurrin edilip, «...sozlerin bir topary yeke many arladyar. Beyle sozlere,
esasan, terminler degislidir. Terminifn manysy has konkret, basga tarapa ¢ekmesiz bolyar.
Dizgun boyunca, terminin sinonimi-de bolmaly dal. ..Termin monosemantik hasiyete
eye bolsa-da, kawagtlar onun ylmyn, tehnikanyn ayry-ayry ugurlary boyunca getirilmegi
netijesinde, ol (termin) polisemantik hasiyete-de eye bolup biler» [2, 152 s.] diyilyar we
terminden edilyan talaplar bellenyar.

O. Akmammedow «Tiirkmen dilinif terminologik leksikasy (formirlenisi we normalanysy)»
[1] atly isinde turkmen dilinifi terminlerinifi kemala gelsinifi we normalanysynyn taryhy
sertlerini dusundiryar. Terminlerinn ulanylysynynn kadalasmagyna okuw kitaplarynyn,
durli gollanmalaryn, sozluklerin, jemgyyetcilik-syyasy, ylmy-populyar edebiyatlaryn nesir
edilmeginin amatly sertleri déredyandigini belleyar. Awtor isinde terminlerin leksika-
-semantik ayratynlyklaryny acyp gorkezyar we olaryn baylasys cesmelerini anyklayar.

L.L.Kutina: «S6zin adalga owrilmegi bilen onun taze bir hyzmaty doreyar. Leksik
ulgamyn birligi bolan s6ziini adalga bolmagy Ugcin, ol 6z hasiyetinde diypli 6zgermeleri
basdan gecirmelidir. Clinki onun adalgalyk hasiyeti birnace semasiologik ayratynlyklaryn
yitip gitmegine ya-da Ozgermegine getiryar» diyip yazyar [8, 84 s.]. Bu yagdayy
O. Akmammedow hem seyle dustndiryar: «...dilifh 6stsinde ingce terminologik gursawda
hereket edyan (ulanylyan) ya-da s6z diziminin gurlusynda saklanyan adalgalaryn
konelismegi we kanunalayyk hadysa hokmuinde s6z ulanylysyndan ¢ykmagy bolup gegyar.
Bu leksik birliklerifn dstusinde we sozlik diziminin baylasmagynda belli yz galdyryar.
Netijede, leksik birliklerin semasiologik hasiyetnamalaryndaky adalgalyk hasiyetleri
doreyar we taze adalgalar peyda bolyar» [1, 12 s.].

Adalganyn umumyhalky s6z bilen derniesdiriimegi olaryni arasyndaky tapawudy
anyklamaga yardam edyar, sebabi sol bir s6z umumyhalky s6z hokminde hem, adalga
hokmiinde hem peydalanylyar.
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Umumyhalky s6zun adalga, adalganyn hem 6z gezeginde umumyhalky s6ze 6wrilyan
halatlaryna dus gelinyar. Bu yagday denesdirilyan dil birliklerinin merizes we tapawutly
taraplaryny yuze ¢ykarmaga mimkingilik beryar.

Omonimiya, antonimiya yaly leksika-semantik kategoriyalar hem adalgasynaslyk (gin
mahsus bolmadyk hadysadyr. Adalganyn anladyan manysy, umumyhalky s6zin manysy
yaly, durmusdaky predmetlerin, dustnjelerin atlaryny anladyar. Adalga so6zlem icinde
gelende beyleki adalgalar ya-da sozler bilen birlikde s6ztin sol bir grammatik kanunlaryna
tabyn bolyar.

Turkmen dilinin adalgasynaslygynda hem adalga, hem umumyhalky s6z hékmuinde
ulanylyan dil birlikleri kop gabat gelyar. Meselem, umumyhalky leksikadaky «gurcuk» «uzyn
bedenini yygryp hereket edyan, onurgasyz bogun-bogun jandar» [4, 494 s.] diyen manyny
anladyan s6z bolsa, sanly ulgama degisli adalgasynaslykda «gurcuk» (worm) 6zbasdak
islap bilyan, doly is caklamasyny tordaky beyleki hostlara yayradyp bilyan we kompyuter
torlaryny bozup bilyan kompyuter programmasyny anladyar [3, 14 s.].

Sanly ulgam bilen baglanysykly adalgasynaslykda «habar» sozi ulanylyar. Onun asly
«biri ya-da bir zat barada malim edilyan maglumat, aydylyan gurrin» manylaryny beryan
atdyr [4, 536 s.]. <Habar» sozi sanly ulgam bilen baglanysykly adalgasynaslykda «elektron
hasaplayys ulgamyndaky baytyn caklendirilen uzynlykdaky yazgy setiri» diyen manyny
anladyar [3, 33 s.].

Dil¢i alymlaryn arasynda edebi dilin umumyhalky soézlerinin, seyle hem adalgalaryn
ulanylysy dogrusynda enceme garayyslaryn bardygyny bellap gecmek gerek. Dilgi alym-
laryn kabiri seyle hadysalaryn adalgasynaslykda yol berilmesiz yagdaydygyny nygtayar,
kabir alymlar adalgasynaslykda seyle hadysalaryn ylze cykyandygyny ykrar edip,
olardan butinley saplanyp bolmayandygy baradaky pikiri 6re suryar. Alymlar adalgalara
birmanylylyk hasiyetinin mahsusdygyny, adalgalara gé¢me manynyn hasiyetli daldigini
aydyarlar. Adalgasynaslykda, olardan edilyan talaplara garamazdan, adalga hokmiinde
ulanylyan kdpmanyly soézler hem bar. Seyle-de bolsa, adalganyn birmanyly bolmagyny
gazanmak zerur hasaplanyar, sebabi adalgasynas D.S. Lottanin belleysi yaly, «ayratyn hem
bir adalganyn aniyrsynda durli hasap ululyklary duryan mahalynda onun kdpmanylylygyny
hasaba almazlyk yalnyslyga eltyar» [10, 29 s.]. Dilcilerin basga bir topary adalganyn ylmyn
haysy hem bolsa cakli bir pudagynda ulanylmagynyn zerurdygyny belleyar. Olar her bir
ylmy dustnjanin dine bir at bilen atlandyrylmagynyn mimkin daldiginden ugur alyp,
adalganyn ylmyn haysy hem bolsa bir pudagynda many taydan caklendirilen bolmagyny
one suryarler. Seylelikde, adalganyn haysy hem bolsa bir ugurda bir manyly bolup, 6ztinden
edilyan talaplary 6deyandigini tassyklayarlar.

D.S.Lotte alymlaryn adalganyn birmanylylygy dogrusyndaky pikirlerini seljerip, iki
toparyn hem belli bir derejede mamladygyny aydyar. Alym: «Terminologiyanyn takyklygy
ucin adalganyn otnositel birmanyly bolmagy, ylmyn bir pudagynyn we sol pudaga has
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yakyn pudagyn cidginde birmanyly bolmagy yeterlikdir» diyip belleyar. Ahli dilci alymlaryry
pikirine gora, adalga mahsus hasiyetlerin biri onun birmanylylygydyr. Adalga anyk
dusitnjani anlatmalydyr. Adalga gé¢me manyda ulanylmayar, ol 6zunin anyk dustnjani
anladyandygy bilen umumyhalky s6zden tapawutlanyar.

Umumyhalky so6z bilen adalganyn 6zbolusly ayratynlyklary barada dil¢i alymlaryn
arasynda durli garayyslar henize ¢enli dowam edip gelyar. Alymlaryn biri-birine gapma-
-garsylykly bu pikirleri olaryrn adalganyn hasiyetine towerekleyin ¢emelesyandigine
sayatlyk edyar.

Kabul edilen wagty: 2026-njy yylyn 13-nji fewraly.
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TURKMEN HALKYNYN MILLI MIRASYNDA GUYULAR

ETHNOGRAPHIC TERMS RELATED TO THE WELLS
IN THE NATIONAL HERITAGE OF THE TURKMEN PEOP
OUYECKHNE TEPMHWHBI, CBA3AHHBIE

C KOAOAIIAMY, B HAITMOHAABHOM
CAEAUY TYPKMEHCKOI'O HAPOAA

Mdhri Halmuhammedowa,
Hydyr Deryayew adyndaky
Mugallymc¢ylyk mekdebinin
mugallymy

Annotasiya

Makalada bay taryhy bolan
tirkmen halkynyn diinya mede-
niyetine, dil bilimine uly gosant
gosan halkdygy barada aydylyp,
onda turkmen halkynyn Milli
Lideri Gahryman Arkadagymyzyn
eserlerinden, Mahmyt Kasgar-
lynyn, Soltansa Atanyyazowyn

kitaplaryndan, yurdumyzyn
belli etnograf alymlarynyn
ylmy islerinden peydalanyp,
ata-babalarymyzyn jemgyyet-

cilik-ykdysady durmusynda uly
orun eyelan suw desgasy bolan
guyular bilen baglanysykly adal-
galaryn encemesine duslindiris
berilyar. Seyle adalgalar bilen
tanysmak taryhgylar, etnograflar
hem dilgi alymlar G¢in méhim
bolup biler.

Mahri Halmuhammedova,
lecturer of Hydyr Deryayev
Pedagogical School

Annotation

The article discusses the
Turkmen people, who have a
rich history, have made a great
contribution to the world cul-
ture and linguistics; it uses the
works of the National Leader
of the Turkmen people, our
Hero-Arkadag, the books of
Mahmyt Kashgarly, Soltansha
Atanyyazov, and the scientific
works of the famous ethno-
graphers of our country, many
terms associated with wells,
which were water structures
that played a significant role in
the socio-economic life of our
ancestors, are explained. Getting
acquainted with such terms can
be important for the historians,
ethnographers, and linguists.

Maxpu Xanmyxammeodoea,
npenodasame’io
[ledazo2uyeckoeo yqunuwa umeHu
XolObipa [epbsesa

AHHOTaUMA

B ctatbe nopguepkuBaetcA
6orataa NcTopma TYPKMEHCKOrO
Hapofa, a TakXe ero 3HaunTesnb-
HbI BKNaA B pa3BUTHE MUPOBON
KynbTypbl U NUHIBUCTUKK. Ha
OCHOBe TpyaoB HaunoHanbHoro
Jingepa  TypKMEHCKOro  Ha-
popna, [lepoa - Apkagara,
KHUr Maxmyga Kawrapnbl w
ConTaHwbl ATaHMA30Ba, a Tak-
e HayuHbIX paboT U3BECTHbIX
OTeYEeCTBEHHbIX  YYEHbIX-3THO-
rpa¢oB, npuBoaAnTCA Ob6bACHE-
HVe MHOKeCTBa TePMUHOB, CBA-
3aHHbIX C KafiogLuamu — BOAHbIMA
COOPY>KEHUAMW,  UTPaBLLUMMMN
Ba)KHYK pOSib B 06LECTBEHHO-
-DKOHOMNYECKOM XU3HU HaLINX
HapoZoB. 3HAaKOMCTBO C NOA06-
HOWN TEePMWHOJNIOTMEN  MOXeT
npeacTaBuTb 6ONbLION NHTEpeC
ANA UCTOPUKOB, 3THOrpadoB u
YUEHbIX-IMHIBUCTOB.
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Tarkmen dili tirkmen milletininn milliliginiii nysanydyr. Onun gézbasy munyyllyklara
uzayar. Gadymylygy ykrar edilen ene dilimiz ahli dustnjeleri anlatmaga ukyply bay dil-
lerin biridir.

Tdrkmen halkynyn taryhyna ser salanynda, ata-babalarymyzyn durmusynda kamil
suwarys desgasy bolan guyularyn ahmiyetinin uly bolandygyna goz yetiryarsin. Turk-
men halkynyn gundelik durmusyna, geplesik diline guyular bilen baglanysykly birna-
¢e adalgalar ornasypdyr. Guyular bilen baglanysykly adalgalary d6wrenmekde tiirkmen
halkynyn Milli Lideri Gahryman Arkadagymyzyn «Dowlet gusy», «Turkmenistan - Beyik
Yiipek yolunyr yiiregi», «Omriimifi manysynyn dowamaty» atly eserleri ayratyn ahmiyet-
lidir. Trkmen durmusynda méhim orun tutyan guyular baradaky maglumatlar «Doéwlet
gusy» romanynyn icinden eris-argag bolup gecgyar.

Tarkmen dil bilimininn taryhyny éwrenmekde Mahmyt Kasgarlynyn «Diwany lu-
gatyt-turk» kitabynyn, S.Atanyyazowyn «Turkmen dilinifi s6zkoki (etimologik) sozlugi-
nif», S. Atanyyazowyn, O. Gurbanowyn, P. Esenowyri «Halk geografik adalgalarynyn séz-
[Uginin» ahmiyeti 6ran uludyr.

Biz hem bu isimizde guyular bilen baglanysykly adalgalary éwrenip, tirkmen dilinir
etnografik leksikasyna degisli maglumatlary beyan etmegi makul bildik.

Ak guyular - alanlarda gazylyan guyular. Ak guyular ¢aganin cendenasa gyzyp, gi-
jesine calt sowamagy, cagedaki buglaryn suwa éwriilmegi we guya syzyp yygnanmagy
netijesinde emele gelipdir [12, 41 s.]. Bu gdrniisdéki guyular Uniizafyrsy Garagumda,
Amyderyanyn kenarlarynda gurlupdyr.

Artezian guyy - burawlanyp gazylyp, suwy turba bilen yeri Gstiine ¢ykarylyan des-
ga [5, 29 s.]. Seyle gornusli guyular irki dowurlerde ylize ¢cykyp, onun ady Fransiyanyn
Artua welayaty bilen bagly doérapdir.

Bakam, bakan — guyularyn icine 6rilen gandymdyr tut agajy. Kop wagtyn gecmegi
bilen ol suwun dizimindaki duzlary sorup, garamtyl-gonur renkli owadan we 6ran berk
narsa owrulipdir [4, 45 s.]. Ol 6ran berk bolupdyr. Ondan gamg¢ynyn, hanjaryn, pycagyn
sapyny, gowanyn ciligini, hatda sa¢ daragyny hem yasapdyrlar.

Belik — gadymy tirki dilde cunlugy anyklamak, barlamak Gg¢in ulanylan demirden
yasalan gural. Bu barada Gahryman Arkadagymyz «Tiirkmenistan - Beyik Yiipek yolu-
nyn yuregi» atly kitabynyn ikinji jildinde: «Belik — kerwen yolunyn ugrundaky guyularyrn
cunlugyny olgeyan, suwun nace metr pesdedigini kesgitleyan enjam» [2, 422 s.] diyip
belleyar.
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Berekellagylar. Guyy gazylanda, yasulular guyy ussalarynyn yanyna gelip, icidin
pu¢ ¢ykmazlygyny arzuwlap, olaryn armasyny yetiripdirler. Olar ussalara: «Cesman g6z
bersinl», «Omriinize bereket!» diyen yaly yakymly arzuwlary aydypdyrlar. Gahryman
Arkadagymyz «Doéwlet gusy» romanynda seyle adamlary «berekellagylar» diyip atlan-
dyryar. «Berekellagy — agyr islerde, esasan, gazy-hasar islerinde isleyan adamlara ruhy
goldaw bermek, agyr isden biraz Gnsini sowmak, gyzygyp islemegini gazanmak Ugin
yorite hakyna tutulan bimisil dilewar, wasi, halk doredijiligini asa gowy bilyan adam.
Berekellagy islap duranlaryn ahlisi esider yaly, gerek yerinde aydym, dessan aydypdyr, saz
calypdyr, netijede, is ondurijilikli bolupdyr» [1, 569 s.] diyip, tirkmen halkynyn peydaly isi
doredijilikli gurnamagy basarandygyny nygtayar.

Bogalyk. Gahryman Arkadagymyzyi «Tirkmenistan — Beyik Yipek yolunyr yiregi»
atly kitabynyn ikinji jildinde: «<Bogalyk — kerwen yolunyr ugrunda yerlesen, suwunyn ta-
gamy Uytgan, suwy bozulan guyy» [2, 422 s.] diylip, adalga ylmy esasda dustndiris be-
rilyar. Seyle guyulara «gurruk guyy» hem diyipdirler.

Buljura. Gahryman Arkadagymyzyn «Doéwlet gusy» romanynda: «Buljura — guyynyn
yerden yokarky das orulen, germew edilen bdlegi» [1, 569 s.] diylip, adalganyn mazmuny
taryhy-etnografik taydan disundirilyar. Guyy gazylandan son, ony yerden tapawutlan-
dyrmak we howpsuzlygy upjiun etmek tc¢in onun agzyna gusaklyga cenli dasdan ger-
mew orulipdir.

Cah, cat ya-da cay - gadymy oguz dessanlarynda «guyy» sozunin atlandyrylysy.
«Copanlar ol cah basyda suw tartar erdiler» [9, 307 s.]. Bu adalga bilen baglanysykly Orta
asyrlarda Beyik Yiipek yolunyri Amul (Tirkmenabat) - Merw aralygynda «Kellecah» diyen
duralga hem bolupdyr.

Cekgeguyy - yolun, kerwensaraylaryn ya-da duselgelerin gapdalynda yerlesen
guyularyn atlandyrylysy [5, 47 s.]. Seyle guyulara «serbet guyular», «<muzanlyk» hem
diylipdir. Serbet guyular has gelim-gidimli yerde gurlan, kop adamyn peydalanyan guyu-
larydyr. Gecmisde ata-babalarymyz kerwenlerin gegcyan ugrunda suyji suwly guyulary
gazypdyrlar, baglary 6sdurip yetisdiripdirler. Sunun bilen baglanysykly il arasynda «Murn
metjitden - bir gecit, min gecitden - bir icit» diyen nakyl has yorgunli bolupdyr.

Ceykelsuw - suwy az beryan, gozi biten guyy [5, 48 s.]. Halkymyzyn arasynda seyle
guyular «kor guyular» diylip hem atlandyrylypdyr.

Cowliik — guyynyn duybunde suw syzyan cage diwarlarynyn yykylmazlygy ugcin
gandym, selin ulanylyp edilyan ydrite stizglc¢. Onun bilen baglanysykly ata-babalarymyz
«Gapyrgasy odundan, her kim alar siiydiinden» diyen mataly déredipdir.

Cunnul - gumun ¢un gollarynda gazylan guyular [5, 58 s.].

Cyrla guyular - guyulara suwun yokardan syrlap guyulyandygy Ucin olar seyle at-
landyrylypdyr. Yazyn yagysly giinlerinde takyryi oyuna yygnanan suw joyajyklar arkaly
guya akdyrylypdyr. Bu barada Gahryman Arkadagymyz «Tiirkmenistan — Beyik Yiipek yo-

W} NP3’ IppWlep MMM



2026 Ne3

FILOLOGIYANYN MESELELERI

lunyn yuregi» kitabynyn ikinji jildinde: «Cyrla - Garagumda takyrlaryn pes yerlerinde ga-
zylyan, yagys-garyn suwunyn joyajyklar arkaly guya akdyrylyan, suwy emeli stiyjedilyan
guyy. Suwun yokardan syrlap guyulyandygy Ug¢in hem «cyrla» ya-da «syrla» diylip atlan-
dyrylypdyr» [2,422-423 s.] diyip bellap gegyar. Guyularyn bu goérnisine basgaca «takyrly
guyy» hem diyipdirler.

Cyrla gornusli guyular Merkezi Garagumun takyrlarynda we Gunorta-Glnbatar
Tarkmenistanyn yerlerinde dus gelyar. Bu yerlerde yerlesen guyulardan Tilkigyrla, Oyuk-
ly, Garrycyrla yaly guyulary atlandyrmak bolar.

Damla guyular - gyrlaryn dasly we toyunsow yerlerinde gazylan guyular. Damla
guyularyn suwy yerin dasly gatlaklaryndan syzyp, asak damyp yygnanypdyr. Guyynyn
ady «damja» s6zuinden gelip ¢ykypdyr [4, 108-109 s.]. Ony carwalar Merkezi Garagumun
gyrlarynda tomus paslynda, Gunorta-Gundogar Garagumun, ayratyn-da, Murgabyn
¢cep kenarynda gys mowsiminde ulanypdyrlar. Damla guyynyn ady bilen baglanysykly
Dasoguz welayatynda Uniizanyrsyndaky Garagumda yerlesen Damla obasy-da bar.

Dilme ya-da iysme guyular - suwa yakyn cagesow yerlerde, kdpleng halatlarda
deniz kenarlarynda gazylyan guyy. Onun curilugy 1-2 metr bolupdyr. «lysme» diyen at
«agmak», «yarmak», <kbdwusmek» manylaryny anladyar. Mangyslak tirkmenlerinin gep-
lesiklerinde ona «yza» diylipdir [4, 393 s.]. Bu guyularyn ady bilen baglanysykly Hazar
yakasynda lysme, Layly iysme, Agiysme yaly yer atlary bolupdyr.

Dolluguyy - gumda suwy duyanini guyji bilen cekilyan guyular [5, 63 s.]. Olaryn
cunlugy 70-80 metrden 100-120 metre ¢enli bolupdyr. Glinbatar Tirkmenistanda ona
«zolly guyy» diyipdirler. Has cun guyulardan suw duyelerin kdmegi bilen ¢ykarylypdyr.
Guyudan suw ¢ykarmakda isledilyan duyeleri «doly erkek» diyip atlandyrypdyrlar. Curilu-
gy 60 metre yetyan guyulardan bir diiyanin, 60-dan 120 metr aralykdaky guyulardan iki
duyanin, ondan ¢un guyulardan iki-ikiden biri-birinif yzyna tirkelen dort diiyanin kome-
gi bilen suw ¢ykarypdyrlar. Diyelerin kdmegi bilen guyudan suw ¢ykarmakda géwrimi
ortaga 60-70 litr bolan gowa ulanylypdyr.

Etekguyy. Yayladan soi ¢éllligin baslayan yerine «etekgum» diylipdir [12, 92-93 s.].
Etekgumda gazylan guyular «etekguyy» diylip atlandyrylypdyr.

Galynguyy - yogyn suwly, icmage cala yaramly, sorrak suwly guyular [5, 72 s.]. Seyle
guyulara «sorguyy», «sorsow» hem diylipdir.

Gilwentler - guyy gazylanda guyy ussasynyn gowa salyp beren topragyny ¢ekyan
adam, onun yanyndaky kémekgi.

Gol guyular - cun bolmadyk, el yetip duran guyular. Olaryn ¢unlugy 3-den 5-6 metre
¢enli bolyar. Bu guyular Uly we Kici Balkan daglarynyn eteklerinde, Uzboyur guran hana-
larynda gazylypdyr.

Golajy guyular - duzly, ajy, icimlik tGg¢in yaramsyz suwly guyular [11, 193 s.]. Suwy
ajy guyulara «ajyguyy» hem diyipdirler. Geograf M. Geldihanowyn maglumatlaryna gora,
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golajy guyular Gunorta-Gundogar Garagumda, Bathyzyn demirgazyk bayyrlyklarynda
kép dus gelyar. Ona mysal edip, Gyzylsakal, Dinli, Gosaja, Bagt, Curcur, Yylgynly we Geldi-
bay guyularyny agzamak bolar [6, 151 s.].

Gowa - guyudan suw almak t¢in ulanylan gabyn ady. Onun bilen baglanysykly tirk-
men halk doéredijiliginde «Compul-compdul at asak, hem yokary, hem asak» diyen ma-
tal bar. Gowa duyanin ya-da okizin derisinden tayyarlanypdyr. Mahmyt Kasgarlynyn
«Diwany lugatyt-turk» atly isinde oguzlaryn «gowa» sozuni ulanandyklary [7, 656 s.],
gadymy turki siwelerinin birinde bolsa ona «susyk» diyendikleri dogrusynda aydylypdyr
[7, 277 s.]. Seyle-de bu sozlikde «uruklyg gowa» diyen adalga gabat gelmek bolyar. Ol
«yupli, urganly gowa» diymegi anladypdyr [7, 153 s.].

Gula¢. Guyy gazylanda, urgany tayyarlananda, esasan, gula¢ 6lcegi ulanylypdyr.
Gahryman Arkadagymyz «Omriimin manysynyi dowamaty» kitabynda: «Bir gulac diylip
bir yarym metr cemesi uzynlyga aydylyar» [3, 346 s.] diyip bellap gecyar. Iki gapdala ger-
len ellerini aralygyna den bolan uzynlyk dlgeginin «gulac» diyen ady «gol a¢» («agyk gol-
lar», «<yazylan gollar») manysyny anladyar. Muria Mahmyt Kasgarlynyn sozlliginden «Bir
gulag parcyn - bir gulag ylipek mata» [7, 264 s.] diyen s6zlemi mysal getirmek bolar.

Gumlular - guyulary gorap saklayan, arassalayan adamlar. Sahyr Mammet Seyi-
dowyn «Kesearka¢» romanynda gumlular barada seyle maglumat berilyar: «Guyularyn
yagdayyna gumlular beletdir. Guyynyn suwuny gowalap-gowalap ¢ekersini...» [8, 8 s.].

Guyy halallamak - guyyny arassalamak isi [13, 46 s.]. Gecmisde ata-babalarymyz
yylda bir gezek guyulary arassalamak dabini yoredipdirler.

Guyy paslamak. Eger guya haywan duisulp 0lse, onda dap boyunca guyudaky ahli
suwy cykaryp dokupdirler. Sorira ony yene bir depim gazypdyrlar. Bu ise «guyy pasla-
mak» diylipdir.

Guyynyn sogulmagy - guyynyn suwunyn kesilmegi. «Sogulmak» adalgasyny
Mahmyt Kasgarly sozlliginde «suwy cekilen cesme» diyip disiindiryar. «Bu suw ol tawrak
sogulgan» — «Su calt sogulagan, sinegen suwdur» [7, 352 s.].

Guyy ussasy — guyy gazyan adam. Gahryman Arkadagymyz «Omriimify manysyny#
dowamaty» kitabynda: «Guyy ussacylygy hem kyn karlerin biri» [3, 345 s.] diyip belleyar.
Guyy ussalary il arasynda hormatlanyan, sarpa goyulyan adamlar bolupdyr.

Guzug - gadymy turki s6zi bolup, «guyy» diyen manyny anladyar. Mysal tigin: «Guzug-
da suw bar, it burny tegmes» — «Guyuda suw bar, emma itinh burny yetenok» [7, 273 s.].
«Guyy» adalgasy «guyug, guduk» gornuslerde hem gabat gelyar [7, 618, 679 s.].

Han ya-da hon. Otparazgylyk dininin kitaby gadymy «Awestada» guyular seyle atlan-
dyrylypdyr[11, 185 s.].

Hayrabat — gadymy kerwen yollarynyn, gecelgelerin we suna merzeslerin ugrunda
hayyr-sogap Ucin bina edilen kerwensaraylar, sardabalar, gazylan guyular. Mysal Ugin:
Hayrabat, Hayrabatguyy.
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Hosap - suyji suwly guyularyn atlandyrylysy. Seyle guyulara «suyjliguyy», «seker-
guyy» hem diylipdir.

Howdanly guyy - suw guyulyan howdany bolan guyular. Ol, esasan, cun guyularda
gurlupdyr. Howdandan mallary suwa yakmak ticin nowa goylupdyr [10, 208 s.]. Turkmen-
lerde «Guyusyna gora nowasy» diyen nakyl bar.

Kerki — guyy gazmak Ug¢in ulanylan gural.

Kidun - guyy gazmakda peydalanylan enjamyn bir gornusi. Gahryman
Arkadagymyzyn «Dowlet gusy» romanynda kudun is guraly barada: «Kidun - yol cek-
mekde, yap, kariz gazmakda gaty toprakly yerlerinn harsan keseklerini owratmak tgcin
ulanylyan gural» [1, 571 s.] diylip bellenip gecilyar.

Orpa. Gahryman Arkadagymyzyn «Turkmenistan — Beyik Yiipek yolunyr yiregi» atly
kitabynyn ikinji jildinde: «Orpa — Garagumun ge¢mesi kyn kerwen yollarynda takyryn
suwuny uzak saklamak t¢in gazylyan agzy gin guyy — cukur» [2, 425 s.] diylip, adalganyn
mazmuny taryhy-etnografik taydan dustndirilyar.

Orme guyular - icine berkitme edilen guyular. Gahryman Arkadagymyzyn «Déwlet
gusy» romanynda 6rme guyy barada hem yatlanyp gecilyar: «<Mekdebin yokary tarapyn-
da uzgam edip U¢ sany birmenzes ak jay gurlupdyr. Bu basga yerden gelip okadyan mu-
gallymlar Gg¢in gurlan yasayys jaylarydy. Bu jaylar bilen mekdebin aralygynda buljuraly
drme guyy gorinyar. Orme guyynyr yokarky ceteninde insizje uzyn sapak bilen danlyp
alyumin kiartsge goylupdyr» [1, 13 s.].

Suwcy - copanyn komekgisi. Ol mallar guyudan suwa yakylanda, guyynyn yanynda
duryar. Sahyr Mammet Seyidowyn «Kesearka¢» eserinde: «Suwcy yigidin hereketlerine
tabyn iner, ol «Clyw!» diyende gidyar, «Gayt!» diyende yza donyar. Iner her gidip gelen-
de, suwdan dolup ¢ykyan dapet gowanyn suwy guyynyn basynda goylan uzyn nowa
dokulyardi» [8, 51 s.] diylip beyan edilyar.

Urgan - «uzyn yup» ya-da «yogyn ylup» diyen manyny berip, guyudan suw almak
ucin gowa berkidilen ytupun ady. «Urgan» adalgasyny Mahmyt Kasgarly «uruk» goérnusin-
de ulanyar: «Uruklug gowa - yupli, urganly gowa» [7, 153 s.].

Udek ya-da 6dek guyular - das gatlakly gyryn gerislerinde, gum eteklerinde gazylan
guyular. Udek guyular Merkezi, Glinorta-Giindogar Garagumda, Demirgazyk-Giinbatar
we Uniizanyrsy Garagumun gyrlarynda gifiden dus gelipdir.

Yyldyzboyly guyular. Il arasynda aydylysyna goéré, yerif jimmausine, ylregine baryp
yetyan guyular seyle atlandyrylypdyr. Olaryn cunlugy ortaca 100 metrden 300-350 metre
barabar bolupdyr. Yurdumyzda it cury guyular Garabilde yerlesip, olaryr ortaca curilugy
268 metre yetipdir. Merkezi Garagumda, Glinbatar-Glindogar Turkmenistanda ¢unlugy
200-300 metrden gecyan guyulara hazirki dowurde hem dus gelmek bolyar.

Tdrkmen halkynyn guyy gazmak isi gozbasyny munyyllyklardan alyp gaydyp, asyr-
laryri dowamynda kamillesipdir. Ata-babalarymyz guyular bilen baglanysykly milli



ISSUES OF PHILOLOGY / BONPOCHI ®UNONOIrMu

dap-dessurlary, yrym-ynanclary, adalgalary doredipdirler. Olar millilige yugrulandygy
bilen tapawutlanyar. Guyular bilen baglanysykly adalgalaryn képdurliligi tirkmen hal-
kynyn guyy gazmagy kamillik derejesine yetirendigini gorkezyar.

Kabul edilen wagty: 2024-nji yylyn 16-njy dekabry.
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Garassyzlyk yyllary icinde tirkmen edebiyaty taze 6suslere eye bolyar. Bu déwtrde
yurdumyzda yetilen sepgitler, durmusyn durli pudagynda gazanylan ustunlikler ceper
edebiyatda 6z beyanyny tapyar.

Tarkmen halkynyn Milli Lideri Gahryman Arkadagymyzyn, hormatly Prezidentimiz
Arkadagly Gahryman Serdarymyzyn yolbascylygynda milli medeniyetimize we edebi
mirasymyza ayawly garamak, yas nesli milli ruhda terbiyelemek, tirkmen halkynyn
ruhy gymmatlyklarynyn esasynda taze dowlet we jemgyyetcilik yorelgesini kemala
getirmek meselesine uly Gns berilyar. Hormatly Prezidentimizifi: «Watan bolsa onda
yasayan adamlary bilen Watandyr. Onun nesilleri birlesdiryan taryhynyn hem-de
nesillerin geljegi hakyndaky maksatlarynyn bitewdligi bardyr» [1, 81 s.] diyip belleysi
yaly, dowrin mohum meselelerini ¢ozmekde tiirkmen taryhy, yasuly neslin pahim-
-payhasa yugrulan éwdut-tundewleri, gorim-goreldesi ebedi mekdep bolup hyzmat
edyar. Watanymyzyn kuwwatly, geljegimizin aydyn bolmagy Ucin yas neslin ahlak
taydan pakligini, ruhy sagdynlygyny gazanmak, olarda watansoytuijiligi terbiyelemek
we 6sdiirmek meselesi bas wezipedir. Yaslary milli ruhda terbiyelemekde halkymyzyri
sohratly ge¢cmisinin, edim-gylymynyn, dap-dessurynyn gymmatly hazynadygy asgar
hakykatdyr. Sonun tg¢in hem tirkmen halkynyn taryhynda «beyik» adyny alan tiirkmen
dowletlerinin berk hem kuwwatly bolmagy Ugin, halkynyn erkin, asuda yasamagy ugcin
uly isler eden taryhy sahsyyetlerin bitiren hyzmatlaryny 6wrenmek we halka yetirmek
su gunun mohum wezipelerinin biridir.

Garassyzlyk yyllarynda Seljuk turkmen dowleti barada hem-de bu doéwrin
durmusyndan s6z agyan birnace ceper eserler yazyldy. Bu eserlerde hereket edyan
taryhy sahsyyetlerin halky Ug¢in biteren hyzmatlary hazirki dowirde yaslary watangylyk
ruhunda terbiyelemegin nusgasydyr.

Taryhda uly yz galdyran Seljuklar doéwleti barada yazylan eserlerden
Y. Mammediyewiri «Beyik Seljukly» [2], O. Odayewir «Altynjan hatyn» [4], J. Milkiyewiry
«Seljuklar» [3] romanlaryny goérkezmek bolar. Bu romanlaryn halkyn taryhyny,
medeniyetini, dap-dessuryny owrenmekde, sol dowirde dinya halklary bilen
gatnasyklaryna g6z yetirmekde ahmiyeti uludyr. Clinki bu romanlarda halkyn taryhy,
medeniyeti we filosofik garayyslary ginisleyin beyan edilyar.

Taryhcy alym hem ussat yazyjy Y. Mdmmediyewin «Beyik Seljukly» atly romanynda
XI asyr tirkmen durmusyna yuzlenilyar we sol dowrun taryhy wakalarynyn asti bilen
durmus hakykaty ceper beyan edilyar. Romanda Oguz hanyr guran beyik imperiyasyny
dikeltmekde, dagynyklyga diisen halky bir bitewi dowlete birikdirmekde Seljuk begin
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agtyklary Cagry beg bilenTogrul begin alyp baran islerinini ginisleyin ceper beyany bilen
ylzbe-yuz bolyarys. Eserde olaryn topar-topar bolup alamancylyk bilen mesgullanyp
yoren atly-yaragly yigitlerin basyny jemldap, olary dowlete, ile-giine bahbitli ise
gonukdirmekleri, gosun jemlemekleri, gorisy halklar bilen ylalasykly yasamak tgin
edyan aladalary, her isde halk bilen maslahat etmekleri, kerwen bilen gidip, Oguz
hanyn kowumlarynyn yayran yerlerini gormekleri, beyik dowletlerin gurlusyny we
edara edilisini dwrenmekleri ceper beyan edilyar.

Bu romanda Seljuk begin ogullarynyn, onun agtyklary Togrul beg bilen Cagry
begin gorkezen edermenliklerinin beyany yas nesli ahlaklylyk, watansoyujilik ruhunda
terbiyelemekde uly ahmiyete eyedir.

Seljuklaryn gaznalylar bilen Dandanakandaky sowesi J. Milkiyewin «Seljuklar»
romanynda, O. Odayewiri «Altynjan hatyn» romanynda 6z ceper beyanyny tapyar.
Togrul begin pahim-parasatlylygy, seyle hem sowes tilsimlerini yerlikli ulanmagy
netijesinde az sanly seljuk gosuny bilen agirt kdp sanly, ykjam yaraglanan gaznaly
gosunynyn yenlise sezewar edilisi ynandyryjy suratlandyrylyar. Seljuk gosunlarynyn
hataryndaky yigitlerin watansoyujiligi, mertligi, edermenligi su guinki nesil tcin hem
gorelde mekdebidir. J. Mulkiyewin «Seljuklar» romanynda beyan edilyan bir waka
unsunizi cekesimiz gelyar. Cagry beg dusmanyn duslan yerine gizlin baryp, otly yay
atyar. Dagdan baryan yigitlerifi birinin ayagy tayyp yykylyar. Ol gayada bir dasdan
yapysyp, asyl-asyl bolup galyar.Yigitlerif uzadyan elleri ona yetenok. Sol wagt yzyndan
gelyan yigitlerin bir gozgalan tapanyny duyup, Cagry beg sol yere gelyar. Bilindaki
gayys gusagy cozip, sallanyp duran yigide tarap uzatmakgy bolyar. Yone ol gusagy
sallap yetismeyar. Begin ini soriky goren zady, elleri dasdan sypyp, garanky julga gayyp
giden yigidin petrap duran gozleri bilen berk yumulgy dodaklary bolyar.

Dusman golaydy. Sahel goh-galmagalyn bularyn tstini agmagy mimkindi. Sona
dusliinen yas yigit goyy tumlugin icine, ajalyn gujagyna sessiz-Uynsuz sinip gidyar
[3, 65 s.].

Eserde beyan edilyan bu wakada Watan goragyna c¢ykan yigidin ucut gayadan
gaydyp baryan wagtynda-da sahelce sesin ¢ykmagynyn hem dusmanyn olaryn yerini
duymagynyn mumkindigini yadyndan ¢ykarmayandygy gorkezilyar. Bu bolsa esger
yigitlerinn Watany goramak ugrunda 6ride goyan maksatlarynyn 6z janyndan hem ileri
duryandygyny subut edyar.

Gornusi yaly, Cagry begin yigitlerine Watanyn mukaddesligini, onuri goragy Ugin
in sonnky demine cenli janyny gaygyrman goresmelidigini dusiindirip oturmagyn
zerurlygy yok. Cunki olarynn ganynda, kalbynda, anynda Watan mukaddesligi, Watan
soygusi mowcg uryar. Watan ugin, erkinlik G¢in ayaga galan yigitlerin hemmesi 6nde
goyan maksatlaryna yetmek Ugin janlaryny hem gurban etmage tayyar. Romanyn
beyleki bolimlerinde hem gahrymanlaryn watansoyujilik hasiyetlerini acyan sular yaly
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wakalar kdp. Seyle wakalaryn Usti bilen batyr, edermen turkmen yigitlerininh merdana
kesbi g6z onunde aydyn janlanyar.

Romanlarda seljuklaryn beyik yenislerinin beyan edilmeginin ostip gelyan yas
nesilde turkmen halkynyn sohratly taryhyna bolan buysanjy 6sdirmekde, olara
ruhy-ahlak, watancylyk terbiyesini bermekde 6ran uly hyzmaty bar.

Hormatly Prezidentimiz yas nesli milli ruhda terbiyelemek meselesine ayratyn ins
beryar. Ata-babalarymyzdan miras galan we su guinlere ¢enli dowam edip gelyan dap-
-dessurlar, adatlar su giinki nesle ruhy-ahlak terbiyesini bermekde 6ran uly ahmiyete
eyedir. Su nukdaynazardan bu taryhy romanlaryn Ggusi hem milli ruha yugrulan
eserlerdigi bilen tapawutlanyar. Olarda tirkmen masgalasyna mahsus bolan hasiyetler
incelik bilen yzarlanyar. Masgalada ula hormat goymak, ondan maslahat almak, bir isin
basyny tutmak ucin yasululardan rugsat soramak, pata almak, dogan-gardaslaryny
sylamak hem goltgy bermek, olar bilen agzybir yasamak yaly meseleler 6zinin ¢un
beyanyny tapyar. J. Milkiyewin «Seljuklar» romanynda Togrul beg bilen Cagry begin
Gaznaly soltany Mesudyn guycli gosunyna garsy sowese ¢ykmazyndan o6n Mane
babadan maslahat sorap, ondan ak pata almagy bu aydylanlara mysal bolup biler:

«...Abu Seyit Abulhayyr seljuk beglerini hormat bilen garsy aldy. Begler yadawdylar,
olarynyliz-gozleri nice gliniif ukusyzlygyndan yafia gamasyp durdy.Yéne olaryri edyan
islerine ynamlary guycliidi. Olara nahili-de bolsa bir icki ynam giiyc beryardi. Yéne olara
has-da gulycli ynam gerekdi. Sol ynam Ucinem seljuk begleri bu giin, yagdaylarynyn
has kynlasan gunleri syhyn yanyna gelipdiler. Olar syhyn yanyna edyan islerine pata
almak Ggin gelipdiler...

Abu Seyit Abulhayyr birsellem basyny asak salyp oturdy-da, yuzini goterdi. Ol
nazary bilen gozlap Cagry begi tapdy:

- Horasana sen eyelik edersin...

Cagry begin yadaw yuzi yagtylyp gitdi. Onun barmaklary 6zinden biygtyyar
gylyjynyn sapyny berk gysymlady.

Syh ylzuni Togrul bege dogrulady:

- Yrak seninki bolar...

Togrul begin géwresine bir yerden nahilidir bir guiy¢ gelip gosulan yaly boldy. Onun
dayaw gowresi diklenip, eginleri yayrap gitdi.

Bu sozler syhyn seljuk beglerine ak patasydy...» [3, 85-88 s.].

Taryhy romanlarda 6z beyanyny tapyan sular yaly asylly daplerinn yaslary milliruhda
terbiyelemekde ahmiyeti 6ran uludyr.

Biz ge¢cmisde turkmen halkynyn terbiye yolunyn goézbasynyn arassa ahlak sypata,
sagdyn ruha eye bolandygyny bilyaris. Yasuly neslin yaslara edep-terbiye bermek
meselesine incelik bilen ¢cemelesendigine-de g6z yetiryaris. Olar perzentlerini stinni
halal, pak ahlakly, ynsaply, adamkarcilikli, halaly haramdan saygarmagy basaryan,
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isennir, edep-ekramly, ar-namysly, watansoyuji ynsanlar edip terbiyelap yetisdirmek
tcin elden geleni gaygyrmandyrlar. Y. Mammediyewin «Beyik Seljukly» atly romanyn-
daky Seljuk begin kesbinde hem seyle hasiyetli yasulyny gérmek bolyar. Onun kes-
binde jemlenen bu hasiyetler nesillerinin geljegi Gicin uly alada edyan, pahim-parasatly,
ynsanperwer turkmen yasulusynyn milli hasiyetini acyp gorkezyar. Ol her bir isi halk
bilen maslahatlasyp, olaryn ylalasygy esasynda durmusa geciryar. Agtyklaryny 6z
goreldesi bilen terbiyeleyar. Muny onun sanalgysy dolup, yagty jahan bilen hoslasmaly
wagty agtyklaryna edyan sargydynda hem gérmek bolyar:

«...Seljuk beg etjek sargytlaryndan 6zunin has wajyp goryanlerini aytdy:

— Her hili jemagatyn arasyna dusersiniz... Dilewary, gorklusi, basarjany kandir...
Owrenin, emma tirkmenliginizi saklar... Pugta saklah. Sundan géwnejay,.. sundan pak
jemagat,.. ynsany ahlaga... sundan wepadar millet yokdur. Sizi seytany yol bilen aljak
bolarlar... Emma turkmen bir azm ursa,.. bir dyza yanasa... sol yeter. Tirkmenliginiizde
galyn!» [2, 129 s.].

Seljuk soltanyn yurt edinmek, garassyz dowlet gurmak we ony gara gliyje bayryn-
man, adalatly dolandyrmak, halka hosniyetli bolmak baradaky pikirlerini agtyklary Cagry
bilen Togrul dowam edyar. Sunun yaly kamil nesli terbiyelemek baradaky tirkmenin
asylly daplerinifi dowam etdirilisini O. Odayewini «Altynjan hatyn», J.Mulkiyewin
«Seljuklar» romanlarynda hem gormek bolyar. Bu romanlarda Togrul begin yenisli
yorislerinin soltan Alp Arslan tarapyndan dowam etdirilisi ceper beyan edilyar.

0. Odayewin «Altynjan hatyn» atly romanynda Togrul begifn Mahmyt Gaznalyny#
pahim-parasatyna goyyan hormaty okyjynyn uns merkezine cykarylyar. Mahmyt
Gaznalynyn yurdy dolandyrmakdaky tejribesini dwrenmegi, onun «Pentnama»
kitabyny okamagy Togrul begin gozyetimini gifieldyar. Onun Mesut soltan bilen
gatnasyklaryndaky ruhy caknysygy uly sdwese, gazaply ¢caknysyga yazyar. Togrul beg
Mesut Gaznalynyn san taydan agdyk bolan gosunyna garsy sowesde tasin sowes
tilsimleri bilen garsydasyny yenlise sezewar edyar. Ine, su sdowesde hem Togrul begin
hakyky gahrymancylyk sypaty, pahim-parasaty, gayduwsyzlyk, mertlik, serkerdelik
hasiyeti doly ylze cykyar. Onun hasiyetinde jemlenen bu sypatlaryn yas nesilde
edermenligi, mertligi, gahrymancylygy terbiyelemekde uly ahmiyeti bar.

«Altynjan hatyn» romanynda Togrul beg bilen Altynjanyn masgala gatnasyklaryna
hem uly orun berilyar. Altynjan Togrul begin ayaly. Ol gerek yerinde Togrul begin yakyn
maslahatgysy, nayyby, nedimi. Onun kesbinde yaryna wepaly, zerur bolsa, adamsy
ucin janyny bermage hem tayyar tirkmen zenanynyn kesbi séhlelenyar. Togrul begin
ayalyna goyyan hormatynda, Altynjanyn hem yanyoldasyna bolan sarpasynda tiirkmen
masgalasyna mahsus hasiyetleri gérmek bolyar.

J. Mulkiyewin «Seljuklar» romanynda seljuk soltany Togrul beg aradan ¢ykandan
son, Alp Arslanyn yurdy dolandyrysy, onun ydrisleri barada ginisleyin gurrin edilyar.
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0. Odayewin «Altynjan hatyn» atly romanynda hem Alp Arslanyri yurdy dolandyryan
kamil sahsyyet, sowesiji serkerde bolup yetismeginde Togrul begin, Altynjanyn edyan
aladalary ginisleyin beyan edilyar. Romanda yazyjynyn tirkmen dap-dessurlary, yrym-
-ynanclary bilen baglanysykly wakalaryn yerlikli ulanylmagy eserin milli ahenini has
hem guyclendiryar.

Yokarda gurriifi edilen romanlar okyja seljuklar déwriinif wakalaryny, durmusyny,
yasaysyny, halkyn sol dowurdaki yagdayyny goz onine getirmage uly mumkingilik
beryar.

Garassyzlyk dowrunde doredilen bu romanlarda beyan edilyan turkmen halkynyn
taryhynda bolup gecen soweslerde ayry-ayry sahsyyetlerin gorkezen edermenlikleri
yaslarda watansoyujiligi 0sdiirmage yardam etse, taryhy sahsyyetlerin Watana, masgala,
il-halka, dost-yara wepalylyk hasiyetleri olarda belent adamkargcilik, arassa ahlaklylyk,
pak soyga wepalylyk, dostluk duygularynyn kemala gelmeginde we 6smeginde uly
ahmiyete eyedir.

Kabul edilen wagty: 2025-nji yylyri 22-nji sentyabry.
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LANGUAGE TRANSFORMATION IN THE DIGITAL
ERA: CONTEMPORARY LINGUISTIC ISSUES AND

PERSPECTIVES

SANLY EYYAMDA DILIN OZGERISI: HAZIRKI ZAMAN
LINGWISTIK MESELELERI WE GELJEKKI UGURLAR

Mohinur Ibrohimowa,

Ozbek dowlet diinydi dilleri
uniwersitetinin mugallymy
(Ozbegistan Respublikasy)

Annotasiya

Makalada tehnologiyanyn
calt depginde 6smeginin dilin
Oslsine tasiri barada gurrin
edilyar we yuze ¢ykyan mesele-
ler seljerilyar. Sanly tehnologiya-
larynr dilinn leksikasyna, gram-
matikasyna we geplesik diline
yetiryan onyn we onaysyz tasiri
Owrenilyar. Onun dilin 6slsine
gosant gosyandygy, sol bir wag-
tyn 6zunde lingwistik takyklygy
we medeni 6zboluslylygy sak-
lamakda kyngylyk doredyan-
digi  gorkezilyar. Tehnologik
Osusi doly ornasdyrmak bilen
bir hatarda, dil kadalaryny go-
rap saklamak Ucin denagramly
¢emelesmanin zerurdygy bara-
daky netija gelinyar.

IS A3BIKA B IIM®POBYIO IIIOXY:
JBPEMEHHBIE AMHIBUCTUYECKUE
ITPOBAEMBI U ITEPCIIEKTUBBI

Mokhinur Ibrokhimova,
lecturer of Uzbekistan State
World Languages University
(The Republic of Uzbekistan)

Annotation

The article discusses the
impact of rapid technological
development on the transfor-
mation of language and analy-
zes the emerging issues. The
positive and negative impacts
of digital technologies on the
lexicon, grammar, and spoken
form of language are examined.
It is demonstrated that while it
contributes to the evolution of
language, it simultaneously po-
ses challenges in maintaining
linguistic accuracy and cultural
identity. Concludes that while
fully integrating technologi-
cal advancements, a balanced
approach is necessary to preser-
ve linguistic norms.

MoxuHyp Mbpoxumosa,
npenooasamersb Y36eKCK020
20Cy0apcmeeHHo20
yHUBepcUMema Mupo8bIX A3bIKO8
(Pecnybnuka Y36ekucmaH)

AHHOTaUNA

B cratbe paccmaTtpuBaert-
CA BAUAHWE CTPEMUTENIbHOrO
pPa3BUTNA TEXHONOMUI Ha 3BO-
nounMilo  A3blka U aHanM3upy-
0TCA BO3HMKaloLWMe B CBA3N C
3TumM npobnembl. Uccnepyetca
NMO3UTMBHOE 1 HeraTMBHOE BO3-
genctere UMPPOBBIX TEXHOMO-
TN Ha NeKCUKY, rpaMMaTUKy u
pa3roBOpHyto peyb. [MokasaHo,
yto, CMOCO6CTBYA  PA3BUTUIO
A3blka, TEXHONOrMM OfHOBpE-
MEHHO CO3JaloT TPYAHOCTU ANA
COXPAHEHUSI JINHIBUCTUYECKOM
TOYHOCTU W KYJNbTYPHOW WAEH-
TUYHOCTW. O6ocHoBbIBaeTCA
HeobxoAMMOCTb  cbanaHcupo-
BaHHOrO NOAXOAa, KOTOpbIi
NMO3BONUT AKTMBHO BHeApPATb
TEXHOJNIOrNYecKne AOCTUXKEHMA,
COXPaHAA MpPU 3TOM SI3bIKOBblE
HOPMblI.
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Acar sozleri: sanly dil bilimi, dilin 6zgerisi, sosial torlaryi dili, emeli an, aragatnasyk, dil
ozgerisleri.

Key words: digital linguistics, language transformation, social media language, artificial
intelligence, communication, linguistic changes.

KnioueBble cnoBa: unudppoBasa NUHIBUCTUKA, TpaHCPOpMaLmA A3blKa, A3bIK COUManbHbIX
ceTel, UCKYCCTBEHHDIN NHTENNEKT, KOMMYHUKALWA, TMHIBUCTUYECKNE U3MEHEHUS.

Introduction

In the 21st century, digital technologies have become an integral part of everyday
life, significantly influencing communication processes and language use. The rapid
expansion of the internet, social media platforms, and artificial intelligence tools has
led to noticeable transformations in linguistic behavior. Language, as a dynamic and
adaptive system, responds quickly to these technological changes, resulting in new
forms of expression and communication strategies.

One of the major challenges for modern linguistics is to understand how digital
environments reshape language structure and usage. In particular, the increasing
prevalence of online communication has led to the emergence of shortened forms,
hybrid linguistic structures, and new lexical items. These developments raise important
questions about the future of language norms and the preservation of linguistic culture.

The aim of this article is to analyze the transformation of language in the digital era,
identify key linguistic issues associated with this process, and evaluate their implications
for communication and society. The study also seeks to highlight both the benefits and
the potential risks of these changes.

Literature Review and Methodology

Literature Review

The study of language in digital environments has gained increasing attention
in modern linguistics. Scholars such as David Crystal have introduced the concept of
“internet linguistics”, emphasizing that online communication creates unique linguistic
forms that differ from traditional spoken and written language [2]. According to Crystal,
digital communication is characterized by brevity, informality, and creativity [3].

Other researchers have explored the role of social media in shaping language use,
highlighting the emergence of new vocabulary, abbreviations, and hybrid expressions
[5]. In addition, Naomi Baron argues that mobile and online communication systems alter
structural choices and social protocols in writing [1]. Furthermore, studies on artificial
intelligence and natural language processing demonstrate how machine-generated
language influences human communication patterns, shifting the traditional educational
boundaries in monolingual learning environments [4].

Methodology

This research is based on qualitative analysis of linguistic data derived from digital
communication platforms, including social media and online messaging systems. The
study employs the following methods:
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Comparative analysis of traditional and digital language forms

Descriptive analysis of linguistic changes in online communication

Observational method based on real-life digital discourse

These methods allow for a comprehensive examination of how language evolves in
response to technological advancements.

Results

1. Simplification of Language in Digital Communication

The findings indicate that digital communication often leads to the simplification
of language. Users tend to shorten words, omit grammatical markers, and reduce
punctuation in order to increase communication speed.

For example:

“thank you” — “thx”;

“see you later” — “c u 18r”.

While these forms enhance efficiency, they may negatively affect linguistic accuracy
and formal writing skills.

2. Emergence of New Lexical Units

Digital environments contribute to the rapid creation and spread of new vocabulary.
Borrowings from English, especially in non-English-speaking contexts, are becoming
increasingly common. Terms such as “post”, “like”, “share” and “stream” are widely used
across different languages.

This phenomenon enriches language but also raises concerns about linguistic purity
and the dominance of global languages.

3. Influence of Artificial Intelligence on Language Use

Artificial intelligence plays a significant role in shaping modern communication.
Tools such as automated translation systems, chatbots, and writing assistants facilitate
language use and learning.

However, these technologies are not always context-sensitive and may produce
inaccurate or unnatural expressions. This limitation highlights the need for critical use of
Al in linguistic contexts.

Discussion

Theresults demonstrate that digital technologies have a dualimpact onlanguage. On
the one hand, they promote innovation, accessibility, and efficiency in communication.
On the other hand, they may lead to the erosion of traditional language norms and
reduce the quality of written communication.

One of the key issues is the increasing use of informal language in formal contexts,
particularly among younger generations. The widespread use of abbreviations and
mixed-language expressions (code-switching) reflects a shift in linguistic behavior that
may have long-term consequences.
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From a sociolinguistic perspective, these changes also affect cultural identity.
Language is closely tied to cultural heritage, and its transformation may influence how
individuals perceive and express their identity.

Therefore, it is essential to develop strategies that balance technological innovation
with the preservation of linguistic standards. Educational institutions play a crucial role
in promoting language awareness and encouraging proper language use in both digital
and traditional contexts.

Conclusion

In conclusion, the transformation of language in the digital era is a complex
and multifaceted process. Digital technologies, including social media and artificial
intelligence, significantly influence how language is used, learned, and perceived.

The study shows that while these changes enhance communication efficiency and
foster linguistic creativity, they also pose challenges for maintaining language norms
and cultural identity. The simplification of language, the emergence of new vocabulary,
and the influence of Al are key aspects of this transformation.

To address these challenges, a balanced approach is necessary. Technological tools
should be used to support, rather than replace, traditional language practices. Future
research should continue to explore the interaction between language and technology
in order to better understand the evolving nature of communication in the digital age.

Accepted on: April 30, 2026.
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AXAATEKMHCKUM KOHb B TYPKMEHCKOM
®OABKAOPE: OBPA3, CUMBOAUKA N

TUMIOAOTUYECKUE IMAPAAAEAU C PYCCKOM U
TATAPCKOI TPAAMUIIVSIMU

R

AHALTEKE BEDEWI TURKMEN HALK DOREDIJILIGIN
KESBI, SIMWOLIKASY HEM-DE RUS WE TATAR

FOLKLOR L

Lenar Galiyew,

NaberezZnyye Celny dowlet
mugallymc¢ylyk uniwersitetinir
rektorlygynyn gosmacga bilim
boyunca genescisi, sosiologiya
ylymlarynyn kandidaty (Russiya
Federasiyasy)

Maksat Bugrayew,
Déwletmdmmet Azady
adyndaky Tiirkmen milli dtinyé
dilleri institutynyri Rus dili we
edebiyaty fakultetiniri dekany
(Tlirkmenistan)

Annotasiya

Makalada ahalteke be-
dewinin tirkmen halkynyn halk
doredijilik we epos daplerin-
daki kesbi atyn rus we tatar folk-
loryndaky kespleri bilen denes-
dirilip 6wrenilyar. Isifi maksady
bu kesbin umumy mifopoe-
tik ayratynlyklaryny hem-de
milli-medeni  6zboluslylygyny

Lenar Galiyev,

Advisor to the Rectorate for
Continuing Education of
Naberezhnye Chelny State
Pedagogical University, Candidate
of Sociology (the Russian
Federation)

Maksat Bugrayev,

Dean of the Faculty of the Russian
Language and Literature of
Dovletmammet Azadi Turkmen
National Institute of World
Languages (Turkmenistan)

Annotation

The article examines the
image of the Akhal-Teke horse
in the folklore and epic tradition
of the Turkmen people in com-
parison with representations of
the horse in Russian and Tatar
folklore.The study aims to iden-
tify the universal mythopoetic
functions of this image and its

THE AKHAL-TEKE HORSE IN THE TURKMEN
KLORE: IMAGE, SYMBOLISM AND TYPOLOGICAL

JleHap lanues,

CO8eMHUK NpU pekmopame
no 0onosIHUMesbHoMy
06pazosaHuto
HabepexHo4enHUHCKo20
20Cy0apcmeeHHOoz20
nedazo2uyecko2o
yHUBepcumema, KaHouoam
coyuosioauyeckKux Hayk
(Poccutickas ®edepayus)

Makcam byepaes,

OeKkaH hakynemema pyccko2o
A3bIKA U lUMepamypel
TypKkMeHCK020 HaYUOHAIbHO20
UHCMUMyma mMupoB8biX A3bIKO8
umeHu [losnemmammema A3aou
(TypkmeHUCMAH)

AHHOTaUMA

B cratbe paccmatpuBaeT-
CcA 00pa3 axanTeKMHCKOro KOHs
B (GONMbKMIOPHOW 1 3NUYecKom
TpaguuMn TYPKMEHCKOrO Hapo-
fa B COMocTaBneHnn ¢ obpasa-
MW KOHA B PYCCKOM U TaTapCKOM
donbknope. LUenb wuccnenosa-
HUA 3aK/oYaeTcA B BblABNEHUN
YHVBEpCanbHbIX MndOonosTnye-
cKnx yHKUMIA 3TOro obpasza u



yuze c¢ykarmakdan ybaratdyr.
Tdrkmen ertekilerinin, rowayat-
larynyn, gahrymancgylyk epos-
larynyn, nakyllarynyn we et-
nopedagogik garayyslarynyn
materiallary esasynda bedewin
wepaly hemra, goraggy, gahry-
manyn ruhy dlnyasinin ylze
¢ykmasy we durli ginisliklerin
arasyndaky aracy hoékmin-
de yerine yetirydn wezipeleri
seljerilyar. Rus we tatar folk-
lor daplerinin denesdirilmegi
bedewin adatdan dasary guy-
je, howpy oninden duymak,
gahrymana maksadyna yetma-
ge yardam etmek ukybyna eye
bolmagy bilen baglanysykly
umumy tipologik alamatlary
yuze c¢ykarmaga mumkingilik
beryar. Turkmen dabinifn milli
O0zboluslylygy ahalteke atcyly-
gynyn taryhy, seyiscilik sungaty
hem-de halkyn medeni 6zbo-
luslylygy bilen baglanysykly
yuze ¢ykyar. Bedewin kesbinin
usti bilen wepalylyk, mertlik,
jogapkarcilik, janly dinya yn-
sanperwer garayys we nesillerin
dowamatlylygy yaly gymmat-
lyklara ayratyn dahmiyet be-
rilyan etnopedagogik mimkin-
ciliklere Gins berilyar.
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national and cultural specificity.
Based on the materials of the
Turkmen fairy tales, legends,
heroic epics, proverbs and eth-
nopedagogical concepts, the
article analyzes the horse’s
functions as a faithful compani-
on, protector, adviser, spiritual
double of the hero and medi-
ator between different realms.
Comparison with Russian and
Tatar folklore traditions allows
to reveal shared typological
features: the horse is endowed
with extraordinary strength,
the ability to sense danger,
cross boundaries between wor-
Ids and help the hero achieve
his goal. The national distincti-
veness of the Turkmen tradition
manifests in connection with
the history of Akhal-Teke horse
breeding, the art of horse bre-
eding and the people’s cultu-
ral identity. Special attention is
paid to the ethnopedagogical
potentials of the horse image,
through which the values of
loyalty, courage, responsibility,
humane treatment of living
beings and continuity between
generations are affirmed.

€ro HauMOHaJIbHO-KYNbTYPHOro
cBoeobpasusa. Ha matepuane
TYPKMEHCKMX CKa30K, NpefaHuni,
reponyeckmx 3nocoB, MOCIOBUL,
N 3THOMedarornyeckux npeg-
CTaBneHun aHaNM3npyroTCA
bYHKUMN KOHA Kak BEPHOro CryT-
HUKA, 3alMTHUKA, COBETUMKA,
AYXOBHOrO [BOWHMKA reposa u
nocpegHUKa Mexay pasfnyHbI-
M1 mupamn. ConoctaeneHne ¢
PYCCKOW 1 TaTapCKor GONbKIop-
HbIMM  TPAAULMAMW MNO3BONAET
BbIABUTb O6OLLME TUNONOrnyeckmne
NPW3HAKW: HadeneHne KOHA He-
OObIKHOBEHHOW CWJION, CNOCO6-
HOCTbIO MpeAvYyBCTBOBATb Onac-
HOCTb, MpeofoneBaTb rPaHULbI
MVPOB U COAENCTBOBaTb repoto
B AOCTMXeHWN uenn. HaumoHanb-
Hoe cBOeobpa3ne TYPKMEHCKOM
TpPaaLUnn NPOoABNAETCA B NOPOA-
HOW KOHKpeTM3aumm obpasa, ero
TECHOW CBA3M C UCTOpUEN axai-
TEKMHCKOrO KOHEBOACTBA, WH-
CTUTYTOM CEMNNCOB U KYJbTYPHOM
NMOEHTUYHOCTbIO Hapoda. Ocoboe
BHVMMaHVe yaensaeTca 3THoneda-
rornyeckomy noTeHumany obpa-
3a KOHA, NOCPEeACTBOM KOTOPOro
YyTBEPXOAIOTCA LIEHHOCTN BEPHO-
CTW, MY>KeCTBa, OTBETCTBEHHOCTMU,
rYMaHHOTO OTHOLLEHMA K >KNBOMY
MUPY 1 NPEeemMCTBEHHOCTM MOKO-
NEHNN.

Acar sozleri: ahalteke bedewi, turkmen halk doredijiligi, gahrymancgylyk eposy,
etnopedagogika, mifopoetika, bedewinn simwolikasy, rus folklory, tatar folklory, tipologik
denesdirme, medeni 6zboluslylyk.

Key words: the Akhal-Teke horse, Turkmen folklore, heroic epic, ethnopedagogy,
mythopoetics, horse symbolism, Russian folklore, Tatar folklore, typological comparison, cultural

identity.

KnioueBble cnoBa: axanTeKMHCKUIA KOHb, TYPKMEHCKUA (ONbKIOP, reponyecknii anocg,
3THOMeAarornka, MMeono3TNKa, CUMBOJINKA KOHA, PYCCKUIM GONbKNOpP, TaTapckui GonbKnop,
TUMONOrNYeCKoe CONOCTaBEHNE, KyNbTypPHAsA UAEHTUYHOCTD.
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O6pa3 KOHA 3aHMMaeT OA4HO W3 LEeHTPaJibHbIX MEeCT B TPAaAWLUMOHHONM KynbType
TYPKMeHCKoro Hapoga. OH npeAcTaBneH B reponyeckmx 3nocax, CKaskax, fereHgax,
NpefaHnAX, HAPOAHbIX MEeCHAX, MOCNOBULAX M MOroBOPKax, BbICTyrMad He TOJNbKO
3NEMEHTOM XY[AOXECTBEHHOro MNOBECTBOBaHWA, HO W YCTOMYMBbBIM CUMMBOJIOM
HaLWOHANIbHOIO MUPOOLUYLIEHNA. AXaNTEKUHCKUA CKaKyH BOCMPUMHUMAETCA Kak
BOMJIOLLEHMNE KPACOTbI, CUJIbl, BBIHOCIMBOCTN, Gnaropoactsa v abCcontoTHOM NpefaHHOCTH
yenoBeky. B $onbKNOpPHOM CO3HaHWM 3TV KayecTBa 06pasytoT LeNOCTHbI HPABCTBEHHO-
3CTeTUYECKNN mnpeasn, COOTHOCUMbBIN C MNPeACTaBleHUAMU O OOCTOMHOM YesloBeke,
3alWNTHMKE PoaviHbl 1 BEPHOM COpaTHMKE.

AKTyanbHOCTb MCCNeQoBaHUA onpeaensaerca HeobxoAMOCTbio  KOMMIEKCHOIO
OCMbICNeHMA obpa3a KOHA B KOHTeKCTe (OSNIbKNOPUCTUKN, CPaBHUTENTbHOIO
nuTepaTypoBeaeHnA n sTHonedarorvku. ObpalyeHmne K pyccKom 1 TaTapCKom TPagnumam
MO3BOJNIAET BbLIABUTb KaK YHMUBEpPCanbHble GYHKLMM paccmaTpmBaemoro obpasa,
BOCXOAALWME K APEeBHENWNM MUGONOTNYECKUM NPeACTaBIeHNAM, Tak 1 OCOOEHHOCTH
X HauMoOHanbHoOro sonouweHua. Uenb ctatbu coctouT B onpedeneHnr OCHOBHbIX
CEMAHTUYECKNX U CIOXKETHbIX PYHKLMIN 0Opa3a axanTeKMHCKOrOo KOHA B TYPKMEHCKOM
donbknope N ycTaHOBNEHUN TUMONOMMYECKUX Napannenen ¢ pycCKUMN U TaTapCKUMU
GONbKNOPHbIMK TeKCTamMn. B paboTe MCnonb3yloTcA CpaBHUTENbHO-TUMONOMNYECKNNA,
KYNTbTYPHO-UCTOPUYECKNI N MHTEPNPETALNOHHbBIN METOAbI.

NcTopurueckaa ocHOBa0COOOro OTHOLEHNATYPKMEH KKOHIO CBA3aHA CMHOIOBEKOBOM
Tpaguumnen KoHeBoAcCTBa. Apxeosniormyeckre HaxXogKkn Ha TeppuTopun TypKMeHUCTaHa
CBUAETENbCTBYIOT O APEBHOCTM B3aMMOAENCTBMA YenoBeKa 1 Nowaan B pernoHe. Ha
pynHax lapa-gene 6bin 06HapyxeH ¢parmeHT Kepamuyeckoro cocyga IV TbicayeneTus
[0 H. 3. C n3obpaxeHnem nowagn. Ha Tepputopun loHyp-Aene apxeonoraMmm HangeHbl
OCTaHKM nowagen, 6poH30BoOe N306paKeHMe TOfIOBbl KOHA M MpeameTbl, KOTopble
NccnenoBaTeny CBA3bIBAIOT C MPAKTUKOWM MX cogepaHua n obyuenuns [4, c. 12-13]. O1n
[aHHble CO3[AIT UCTOPUKO-KYNBTYPHbIN GOH, Ha KOTOpOM chopmmupoBanacb ocobas
CMMBOJIMKA KOHA B TYPKMEHCKOM HapOAHOM CO3HaHUM.

CoxpaHeHMe KayecTB axallTeKMHCKOM MNOopoAbl OblIo CBA3aHO C AJINTENIbHOWN
cenekuyMoHHOM paboTon n AeATenbHOCTbIO OMbITHbIX KOHEBOAOB. 3HaHMA 00 yxofe 3a
»KVBOTHbIMU, X MOArOTOBKE, XapaKTepe 1 POAOCIOBHOW NepeaaBanncCb U3 NOKONEHNA
B nokosneHme. Cenmnc BbICTYMNas HE TONIbKO 3HAaTOKOM KOHEW, HO W HACTaBHUKOM,
o6nafjaBWVM MPAKTUYECKONM MyApOCTbI0 W CMOCOOHOCTbIO pacKpbiBaTb Jyyline
CBOWCTBA CKaKyHa. [103ToMy Tpagmuma KOHEBOACTBA NONYUMIa OTPaXKeHME U B HAPOJQHOM
nefarorvke: ymeHve noHMmMaTb XNUBOTHOE, TePNeNnBO BOCMUTbIBATb €ro 1 HECTU 3@ HEro
OTBETCTBEHHOCTb PAaCCMATPUBANIOCh Kak NoKa3aTeslb 3pefioCcT CaMOro YenoBekKa.
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DonbKNOpHbLIN 06pa3 KOHA He ABNAETCA MPOCTbIM  BOCMPOU3BEAEHNEM
peanbHOro XMUBOTHOro. B XxynoXecTBeHHOM MOBECTBOBAHMM OH MPUOOpPETaeT yepTol
apXeTUnnyeckoro cnyTHUKa repod. KOHb nomoraet npeofosieBaTb PaACCTOAHUA U
NpenATCcTBUA, npegynpexpaer o6 onacHOCTW, pasfaendeT pasfiMyHble WUCMbITaHWA,
BbiNajaloole Ha [AONK BCafjHWKa, Hepeako OOHapyXmBaA Mpu 3TOM CNOCOOHOCTH,
npesocxofdwme yenosedeckne. Cnegyet OTMETUTb, UYTO pPeanbHbIN UCTOPUYECKUN
OMbIT TYPKMEHCKOIrO KOHEBOACTBA NPUAAET CKA30YHOMY U 3MMYEeCcKOMy 06pasy ocobyto
KOHKPETHOCTb.

B reponuyeckom anoce «[épornbl» KOHb [blIpaT ABNAETCA HEOTAENMMOM YacTbio 0bpa3sa
rnaBHoro repos. OH BbICTynaeT ero 60eBbiIM COPATHUKOM, 3aLUUTHUKOM U QYXOBHbIM
ABOVIHUKOM. [IOCTOMHCTBA BCaJHMKA PACKPbIBAIOTCA Yepes3 OTHOLEHUE K CKaKyHY: repon
He npucBanBaeT cebe BCIO CIaBy COBEPLUEHHBIX MOABUIOB, a MPU3HAET 3HaUYeHMe BEPHOro
NOMOLLHWKA. B 3TOM npoaBnseTca BaXKHasA HPaBCTBEHHAsA UaeA — CNOCOOHOCTb LEHUTb
BKNag apyroro B obuwee pgeno. Cuna repoa M cuna KOHA 06pasyloT XyAoXKeCcTBEHHOe
€NHCTBO, B KOTOPOM MY>KECTBO COEAMHAETCA C BEPHOCTbIO, @ BOMHCKasA fobnectb — ¢
OTBETCTBEHHOCTbIO Nepen COPAaTHNKOM.

DTHOMeJarornyeckoe 3HayeHue nofobHOro eAMHCTBA COCTOUT B YTBEPXKAEHUU
Mogenu rymMaHHoro B3aummogencteua. Kak oTtmeuaer M.M. AHHarynbieBa, KOHb B
TPAAULMOHHbIX Mefarornyecknx NpeacTaBneHnax TYPKMEH BbICTyNnaeT CBOeo6pasHbIM
«3epKanomM» BCalHMKA, OTParkaloLwm ero BosieBble KauecTBa, BHYTPEeHHee COCTOAHNE U
FOTOBHOCTb K NPEOAONEHNIO XU3HEHHbIX UCMbITaHWK [1, €. 4-6]. OTHOWeHne YenoBeka K
»KMBOTHOMY CTaHOBUTCA NOKa3aTesieM ero HpaBCTBEHHOM 3pefioCTI.

CxopgHasa mofgenb NpefcTaB/ieHa B Ory3CKOM 3MMYECKOM Hacneaumn, B YaCTHOCTY, B
«KHure moero gepa KopkyTta». B ckazaHum o bamcu-benpeke BcTpeya repos C KOHEM
nocne pAnTenbHOM pa3nyku n3obparkaeTca Kak BoccoenHeHne 6nmsknx gpysen. benpek
OTHOCMKTCA K CKaKyHY He KakK K COOCTBEHHOCTM WM CpeacTBY NepeaBUKeHUs, a Kak K
6paTy 1 ToBapuLly. Takoe OCMbIC/IEHE KOHA NepeBOAUT ero U3 NpegMeTHOro Mmpa B
chepy pOACTBEHHDIX M HPABCTBEHHbIX OTHOLEHM. O6pa3 >KMBOTHOIO COLMaNn3npyeTcs
N BKITIOYAETCA B CUCTEMY YeNOBEYECKNX LLleHHOCTEN, NpruobpeTas KayecTBa NpeaaHHOCTH,
MamATN U SMOLMOHANbHOW OT3bIBYMBOCTU [1, C. 5].

B ckasaHum o byray-xaHe OoTKas repos oTAaTbh KOHA NPOTMBHUKY UHTEPNPEeTUpPYyeTCA
Kak nposBfeHne 6naropoacTBa U OTBETCTBEHHOCTU. VICTUHHOE MY»XeCTBO BblpaXaeTcs
30€Cb He TOJIbKO B CMOCOOHOCTU CpakaTbCs, HO M B FOTOBHOCTM 3alMWaTtb TOro, KTo
foBepseT uvenoseKy. NogobHble 3nM304bl BbIMOMHAKT BOCNUTATENbHYIO GYHKLMIO,
bopmmpyA npeacTaBneHre o TOM, YTo cuna 6e3 BEpHOCTU N HPABCTBEHHOMO A0JIra He
ob6nagaeT nognnHHOM LeHHocTbio [1, . 8].

B TypkmeHCcKOoM ¢ponbknope yCcTonumBo npeacTtaBieHre O B3aUMHOM Y3HaBaHUN U
rny6oKon SMOLMOHaNbHOWM CBA3M KOHA 1 X03AKHa. [Tocnosuua «At eyesini tanar» — «<KoHb
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y3HaeT CBOEro x03aMHa» — yKa3blBaeT He TOJIbKO Ha CMOCOOHOCTb XXMBOTHOMO OT/INYATb
BragenbLa OT MNOCTOPOHHMX, HO M Ha B3aMMHOe JOBepue, BO3HMKaLee B pesyfbraTte
ANUTENbHOro 0bLWeHnA. ITa naea NOATBEPXKAAETCA MHOMOUYNCIEHHbIMY NPeAaHNsMUN O
CKaKyHaX, KOTopble 0TKa3blBa/IMCb NPUHNMATb NULLY NOCAe Pa3nyKn C XO3ANHOM UM He
nognyckanu K cebe uyxunx nogen. Takue CloxeTbl YyKpennaoT npeacTaBieHne 0 BEpHOCTH
KaK B3aVIMHOW HPaBCTBEHHOW 06A3aHHOCTMW.

Ocoboe MecTo B TYPKMEHCKOWN TPaauLMM 3aHUMAET MHCTUTYT HacTaBHMYecTBa. B
anoce «[€pornbl» 06pa3 [IKuranbibeka BONOLWAET OMNbITHOrO MacTepa, nepenaroLwero
MOSIOAOMY Fepol0 He TOMbKO MpaKTUYecKMe HaBblKM, HO WU LeSIOCTHOEe MOHUMaHue
NCKYCCTBA BOCMUTAHMA KOHA. HacTaBHUK yunT Habnopatb, aHanM3npoBaTb NoBeAeHne
»KMBOTHOIO, yuYMTbIBaTb €ro ¢u3nyeckre BO3MOXHOCTM U OCOOEHHOCTU XapaKTepa.
B 3TOoM nposBnAetca TpaguMumoHHaA mopgenb oOyuyeHus, OCHOBaHHAsA He Ha
MeXaHMYeCKOM BbINOMHEHUN NPeannCcaHnii, @ Ha COeAUHEHNN OMbiTa, BHUMATENbHOCTHN
1N CaMOCTOATENIbHOro mbiwnenma [1, c. 9-10].

DonbKnopHasa CMMBOJIMKA KOHSA MOAAEPKUBAETCA CUCTEMON HAPOAHbIX N3PEeUYEHUN.
B TYpKMEHCKMX NOCNoBMLAX OH COOTHOCUTCA C KpblibAMK, Gnarononyymem, ygademn um
NOMTHOTOW »KN3HMU: Y KOrO KOHb, Y TOr0 1 KPblnbaA», «JoM C KOHEM — 611arononyyYHbIN JOM>,
«OcepgnaBwnm KoHA Byaet cyacTnmey». KOHb 34eCb O3HaYaeT He TONbKO MaTepuasnbHbIi
[OCTATOK, HO 1 CBOOOAY ABWMKEHMA, COLMNAIbHYO CaMOCTOATEIbHOCTb M CMOCOBHOCTD
yenoBeKa peann3oBaTb CBOU HamepeHus. BoipaxeHne «Atdyr yigidin myrady» — «KoHb
— 3aBETHasA MeuTa OXKUrnTa» — CBA3bIBAET KOHA C BbICLLIEN LeNblo OXKUTUTa, er0 MEeUYTON U
MM3HEHHbIM NpeAHa3HaveHnem [1, c. 2-3].

B TypKkmeHcKonm Tpagmumm o060O6LWEHHbIN 3nnyecknin obpas KoHA npuobpeTaer
NOPOAHYI0 KOHKPETHOCTb. B onncaHuAx CKakyHOB MOQYEPKMBAIOTCA CTPOMHOCTD,
BbIHOC/IMBOCTb, CKOPOCTb, 0cobas ¢dopma ronosbl 1 wewn, 6neck wepctn, 6naroponctso
noBeaeHnA. 3HaYEHNE MMEETMACTbXXUBOTHOMO. BMeHax KoHen MOrnnoTpaXXaTbCALBET
N BHEWHNEe 0COOEHHOCTU: a5ieMeHTbl «meley, «dory, «gara» yka3biBanu COOTBETCTBEHHO
Ha GynaHyto, rHegyo UnM YEPHYO MacTb [4, ¢. 13]. Tem cambim PponbKIOpHaA CUMBOJSMKA
COXpaHsANna CBA3b C peasibHOM KyNbTypon KOHeBOACTBA.

MacTtb morna npuobpeTtatb U cakpasibHoe 3HauyeHue. OTMeTMHA B Ppopme 3Be3/bl
Ha nby »kepebEHKa BOCMPMHUMANACb Kak OCOObIN 3HaK, CBMAETENbCTBYHOLWUNA O
ero WCKIUUTENBHOCTM U MOKPOBUTENbCTBE BbicwKX cun [4, c. 13]. B nogo6HbIx
npeacTaBNeHNAX  COeQMHAITCA  HabnwaeHuAa 3a  peanbHbIM  XKUBOTHbIM U
MNPONO3TUYECKAA MHTEPNPETALMA €ero BHELWWHNX NPU3HAKOB.

ConocTaBneHne TYPKMEHCKOM Tpaguumn ¢ Tatapckum GonbKnopom obHapyxunBaeT
3HAUMTENbHYIO OOLWHOCTb, OOYCNIOBNEHHYIO APEBHETIOPKCKMM KYNIbTYPHBbIM Hac/eguem.
B XM3HWN TIOPKCKUX HApPOAOB KOHb Oblfl CBAA3aH C BOEHHbIM AENOM, NepeaBuKeHnem,
B3pOC/IEHNEM U OOLWeCcTBEHHbIM CTaTycOM. BnageHune KOHEM CBUAETENbCTBOBANO
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O CAMOCTOATENIbHOCTU MYXUUHbI, @ CMOCOBGHOCTb YMPaBAATb >KMBOTHbIM MOr/a
pacCMaTpMBATbCA KaK BaXKHbI 3Tan ero couunanbHom 3penoctn [5,c. 110-111].

Tatapckmin $oNbKNOp COXpaHAEeT NpeacTaBieHne O KOHE Kak NnocpefHuKe Mexay
pa3nnyHbIMK YacTAMN MUPOo3gaHnA. OH NOABNAETCA Y BOAbl, BbICOKOW rOpPbl U TEMHOIO
fieca - B NPUrpaHnUYHbIX MPOCTPAHCTBAX, OTAENAIOLWMX OCBOEHHbI MUP OT HEN3BECTHOTO.
KOHb nomoraeT repoto nepecekatb peKku, NpeofonieBaTtb fieca 1 ropbl, nepemeLaTbca
MeXay 3eMHbIM 1M UHbIM Mupamun [5, c. 112]. Hanbonee ApKMM BOMIOLWEHMEM STON
byHKUMN AaBnsaetca Tynnap — KpbilaTbll KOHb, obnagalowuni HeobblIKHOBEHHOM
CKOPOCTbI0, Pa3yMOM 1 CMOCOOHOCTbIO FOBOPUTD.

Tynnap BbICTynaeT He TONbKO CpefCTBOM YygeCHOro nepemMeLeHna, HO U Mygpbim
COBETUMKOM repos. Ero KpbinaTocTb CUMBONU3VIPYET NPeoAOoNeHe 3eMHbIX OrpaHUYeHNA.
B TaTapCckmx necHAX KOHb HA3blBAETCA «KPbIIOM MYXUYUHbI», YTO TUMONOrMYECKN
COOTBETCTBYET TYPKMEHCKOMY NMPeACTaBIEHNIO O KOHE KaK KpblbAX Axuruta. B obenx
TPaANLMAX XMBOTHOE pacLINPAET BO3MOXHOCTM YenoBeka 1 O4HOBPEMEHHO ABNAETCA
nokKasaTenem ero oCToMHCTBa. MofgobHbI obpa3 Tynnapa HepegKko BCTPeYaeTcsa U B
TYPKMEHCKNX HAapOAHbIX AeCTaHax.

3HayeHme KOHA 3aKpensieHo 1 B TaTapCKon ppa3eonornun. YCTonumBble BblpaXKeHunsa
C KOMMOHEHTOM «at» CBA3bIBAIOT €ro ¢ 4OOpbIM NMeHEM, 0OLEeCTBEHHBIM MPU3HAHNEM,
KpacoToun, pagoCTbio UK, HANPOTUB, YTpaTon nonoxeHua [5, c. 112]. CnegoBaTenbHo,
06pa3 KOHA BbIXOAUT 3a Npeaenbl COOCTBEHHO CKa30YHOIro MOBECTBOBAHMA U CTAHOBUTCA
YaCTblo A3bIKOBOM KAapTUHbI MUPa.

B pycckon ¢ponbKNopHOM Tpaguumm KOHb TakKe coyeTaeT QyHKLMN MOMOLLHUKA,
3alWUTHUKA U meguatopa. OH CMMBONM3NPYET CUNY, MyapPOCTb, CMENOCTb, ObICTPOTY 1
BepPHOCTb. B nocnosuuax n noroBopkax NoA4YEpPKMBaeTCA HAAEXHOCTb KOHA 1 ero CBA3b
c nobepom: «<KoHb He BbIAACT, 1 Bpar He cbecT», «CTapbil KOHb GOPO3abl HE NOPTUT».
B cka3skax m OblMHaxX »KMBOTHOE CNOCOOHO MpPeofosieBaTb OFPOMHbIE PACCTOAHUA,
nepeceKkaTb BOAHble Nperpaabl v NepeHOCUTb repos B Hble NPOCTPaHCTBa [6, €. 138-140].

OcobeHHO noka3ateneH ob6pa3 CuBKN-Bypkn. BonwebHbI KOHb HafgenéH
CBepXbeCcTeCTBEHHON CUION Y CTAaHOBUTCA FaBHbIM MOMOLLHMKOM BaHa B LOCTUXKEHUN
uenn. CBA3b C KOHEM MO3BONAET repol NpeobpasntbCA M NepenTn K3 HU3KOro
COUMANbHOrO MNOJNIOKEHMUA B HOBoOe coctoAaHue. CuBKa-bypka BbinonHaeT ¢yHKUUIO
nocpeaHnKa mMexgy MOBCeAHEBHbIM N YyAEeCHbIM MUWPAMK, a €ro HeobOblYHaA MacTb
NnoaYépKMBaeT NOrpaHNYHOCTb obpasa [6, c. 139-140].

Pycckaa cMmBOMMKa KOHA XapaKTepusyeTcAa onpeaenéHHon [ABOWUCTBEHHOCTbIO.
C OfHOW CTOPOHbI, OH CBA3aH C COJIHLEM, CBETOM, HE6OM 1 Nobeaown, C APYron — C NHbIM
MUPOM, CMEPTbIO 1 TEKTOHUYECKUMU cunamu. KoHb cnocobeH npegynpexkaaTb X03AnHa
00 OMacHOCTM, HO B OTAENbHbIX NpefaHnAx ero obpas OKa3biBaeTCA CBA3aHHbIM C
NCNONIHEHEM Cyabbbl U HeM36eXHOCTbo cMepTU [2,¢.216-217]. Takada amOMBanNneHTHOCTb
OoTpakaeT ApeBHee BOCNPUATNE KOHA KaK CyLecTBa, NpUHagnexallero ogHOBpeMeHHO
3eMHOMY 1 CakpasibHOMY NPOCTPaHCTBaM.
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ConocTaBuUTENbHbIA aHaNM3 NOKa3bIBaET, YTO B TYPKMEHCKOM, TaTapCKOM U PYCCKOW
GONbKNOPHBIX TPAAULMAX KOHb BbIMOSIHAET HECKONbKO o6wmx ¢GyHKUMn. Bo-nepsbix,
OH ABNAETCA BOJIWEOHBIM WM repoONYeCKUM NMOMOLLHMKOM, 6€3 KOTOPOro nepcoHax
He MOXeT 3aBepLlnTb ucnbiTaHne. Bo-BTOPbIX, KOHb BbICTYNaeT NocpegHUKOM MeXxXay
NPOCTPaHCTBaMM, MOMOraa NpeofosieTb peKy, ropy, NyCTbiHO, 1eC UKW FPaHULY VHOrO
Mupa. B-TpeTbnx, oH ABNAETCA OYXOBHbIM ABONHUKOM repos, OTpakalowmm ero cuiny,
SMOLMOHANIbHOE COCTOAHME W HPABCTBEHHble KayecTBa. B-uyeTBEPTbIX, »KMBOTHOE
HafenAaAeTcaCcnocobHOCTbIO NPeaBNAETbOMNACHOCTL VI MPUHMMATb peLleHNe, HeJOCTYMHOe
YyesioBeKy.

O6LWw MM ABNAETCA TakKe MOTMB 0COOOI CBA3M repos 1 KOHA. B annyecknx Tpagnumax
TIOPKCKMX HAapOJOB OHA MOXET YCTaHaBNMBATbCA C POXAEHMA: repon 1 ero byaywmm
CKaKyH MOABAAIOTCA Ha CBeT OAHOBPEMEHHO, 4YTO WuccefoBaTenn CBA3bIBAOT C
APEBHMMM TOTEMUYECKMMU NpeacTaBneHuamn [3]. B pycckmx ckaskax repow nosy4yaet
BOJIWEOHOro KOHA Noc/e NPOXOXAEHUA UCNbITAaHUA UKW BbINONHEHUA HPABCTBEHHOIO
ob6A3aTenbcTBa. HeCcMOTpA Ha pasnnume CIOXETHbIX Mofenen, B 060umx cyyaax npasBo
BNafeTb HEOObIKHOBEHHbBIM KOHEM HEOOXOANMO 3aCYKUTb.

HaumoHanbHoe cBoeobGpa3ve TypKMeHCKoro obpasa onpepenserca  ero
TECHOW CBA3bI0 C peasibHOM axanTeKMHCKOM nopofoun. Ecnm B pycckom Ckaske KOHb
npenMyLecTBEHHO NPUHAANEeXUT YygecHOMY MUpPY, a B TaTapckon Tpaguumu Tynnap
COXpPaHAET APKO BblparkeHHble MUGONIornyeckKre CBONCTBA, TO TYPKMEHCKNI SNNYECKU
CKaKyH O[HOBPEMEHHO WuAeanu3npoBaH U UCTOPUYECKU KOHKpeTeH. Ero kauvectBa
COOTHOCATCA C OCOOEHHOCTAMWU peanbHOM MNOPOAbI, TPAAULMAMU CENNCOBAHUA,
reorpaduyeckon cpegon 1 MHOroBeKoBbIM OMbITOM Hapoaa.

BaxkHewnwen yepTon TypKMeHCKOro ¢GonbKNOpHOro obpasa ABNAETCA coegnHeHne
3CTeTMYECKOro, reponyeckoro 1 HpaBCTBEHHOIO Havas. KpacoTa KOHA BOCMPUHMMAETCA
He KakK BHELWIHAA [OeKOPaTUBHOCTb, a KakK BblpaXkeHWe BHYTPeHHero 6GnaropopcTsa.
BbIHOCAIMBOCTb CTAHOBUTCA CUMBOJIOM CTOMKOCTU, CKOPOCTb — LeneycTpeMiéHHOCTH,
BEPHOCTb XO3AMHY - HPABCTBEHHOrO TMOCTOAHCTBA. bnarogapa >stomy o06pa3
aXaNTEKVMHCKOro KOHA BbICTYyNaeT MOAesbio KauecTB, KOTopble TpaguuMoHHasA nefarornka
cTpemunTca cGopMmnpoBaTb B UeSlOBeEKeE.

JTHOMeAarornyecKknii NoTeHuman obpasa KOHA COXPaHAET 3HAYEHNE 1 B COBPEMEHHbIX
ycnosuax. QonbKNOpHbIe CloXKeTbl MO3BOSIAIOT FOBOPUTb C MOMOAbIM MOKOMIEHUEM O
Munocepann, OTBETCTBEHHOCTW, B3aMIMHOM [OBEPUN, YBa)KEHUU K UCTOPUYECKOMY
Hacneguo 1 CNocobHOCTU LIEHUTb BKag cCopaTHMKA. IcTopum 0 B3aMHOM NpefaHHOCTY
KOHA U BCagHMKa MOKa3blBalOT, UTO MY»KECTBO HEOTAeNMMO OT 3abOoTbl, a NMAEepPCTBO
npeanosnaraeT OTBETCTBEHHOCTb 3a TeX, KTO JIoBepAeT YUesIOBEKY.

Takum o06pa3om, 06pa3 axanTEKMHCKONO KOHA B TYPKMEHCKOM donbknope
npencTaBnaeT cobor MHOTOCNONHbIN KynbTypHbI peHomeH. OH obbeanHAeT gpeBHme
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MnPOoNosTUYEeCKNe NPefCcTaBieHNA, NUCTOPUYECKNI OMbIT KOHEBOACTBA, reponNYeCKni
ngean n CUCTeMy HPaBCTBEHHOro BocnUTaHUA. C pycCKOM M TaTapcKou Tpaauumnamum
ero conmxatoT GYHKUMN MOMOLLHNKA, MegmaTopa, COBETUMKA N QYXOBHOMO ABOMHUKA
reposa. HauuoHanbHOe cBoeobOpa3ve nNpPOABNAETCA B MOPOAHON KOHKPETHOCTU
06pasa, ero CBA3U C MHCTUTYTOM CENNCOB, PeanbHOWN UCTOPMEN Hapoda U YCTOMUYMBbIM
npeacTaBieHeM O KOHe Kak CMMBOJie 4yecTu, cBobopgbl m BepHocTw. [MocpencTsom
3Toro obpasa HapoAHas KynbTypa nepefaét HOBbIM NMOKOJIEHUAM He TONIbKO 3HaHMUA O
NPOLWAOM, HO U HPABCTBEHHbIE OPUEHTUPbI, COXpPaHALWMe 3Ha4YeHne B COBPEMEHHOM
obuecTBe.

Hdama npuéma cmameu: 20 utoHa 2026 2o0a.
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DASARY YURT DILLERINI OKATMAKDA SANLY BILIM

ULGAMYNYN ORNY

R

THE ROLE OF THE DIGITAL EDUCATION SYSTEM
IN TEACHING FOREIGN LANGUAGES

CTEMBI IN®POBOI'O OBPA30OBAHMUS

Jennet Meredowa, Berdimuhamet
Annayew adyndaky Arkadag
sdher mugallymgylyk orta hiindr
okuw mekdebinir éniimgilik
tejribeliginin yolbascysy

Annotasiya

Makalada hazirki dowurde
Tarkmenistanyn bilim ulgamyn-
da amala asyrylyan 6zgertmeler,
ayratyn hem, dasary yurt di-
llerini okatmakda sanly bilim
ulgamynyn tutyan orny we ah-
miyeti barada s6z agylyar. Seyle
hem milli bilim konsepsiyalaryna
layyklykda okuw prosesine or-
nasdyrylyan sanly tehnologiya-
laryn gornuisleri (multimedia sa-
paklary, elektron okuw kitaplary,
tanysdyryslar, elektron synaglar
we internet ¢esmeleri) hem-de
olaryn talyplaryn dil baylygyny,
pikirlenisini 6sdurmekdaki ah-
miyeti seljerilyar. Awtor sanly
tehnologiyalaryn  okatmagyn
hilini yokarlandyryan déwrebap
serisdedigini belleyar.

)JbYYEHU MHOCTPAHHBIM A3BIKAM

Jennet Meredova, the

production practice supervisor of
Berdimuhamet Annayev Arkadag
City Pedagogical Secondary
Vocational School

Annotation

The article discusses the re-
forms implemented in the edu-
cation system of Turkmenistan
in the modern era, particularly
focusing on the role and signi-
ficance of the digital education
system in teaching foreign lan-
guages. Furthermore, in accor-
dance with national educational
concepts, the types of digital
technologies integrated into the
learning process (multimedia
lessons, electronic textbooks,
presentations, electronic tests,
and internet resources) as well
as their effectiveness in develo-
ping students’ vocabulary and
critical thinking skills are analy-
zed. The author highlights that
digital technologies are modern
tools that enhance the quality of
teaching.

[xeHHem Mepeooaa,
pykosooumeriob
nNpou3800cMeeHHOU NPAaKMuUKU
Medazozuyeckoli cpedHell
npogeccuoHanbHOU WKobl
20p00a Apkaodz umeHuU
bepobimyxameda AHHaesa

AHHOTaUNA

B ctatbe paccmaTpuBatoTcA
pOJib 1 3HaueHVe CUcTeMbl Lnd-
poBoro obpa3oBaHuA B 0Oyye-
HAN WHOCTPAHHbIM A3blkaM B
KOHTEKCTE  COBPEMEHHbIX  pe-
¢dopm, NnpoBoAnMbIX B 06pa3oBa-
TenbHON chepe TypKMeHuCTaHa.
B cooTBeTCTBUM C HaUMOHaNbHbI-
MU KOHUenumamn obpa3oBaHusA
aHanusnpyloTca  Bugbl  unMdpo-
BbIX TEXHOMOMNIA, BHeAPSEMbIX
B y4eOHbI NpoLecc: MynbTiMe-
OUNHbIE  YPOKMW, 3NIEKTPOHHbIE
yyebHMKKM, npe3eHTauuu, dneKT-
POHHOE TECTUPOBAHUE N UHTEP-
HeT-pecypcbl. PaccmaTpurBaetca
nx 3PpPeKTBHOCTb B Pa3BUTUN
CJIOBAPHOIO 3arnaca v MblLIEHUS
CTyAeHTOB. ABTOP NOAYEPKMBAET,
4TO LUMPOBbIE TEXHONOMNN ABNSA-
OTCS COBPEMEHHbIM CpPefCTBOM
MOBbILIEHUsA KayecTBa 0byueHus.
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KnioueBble cnoBa: UnppoBoe 06pa3oBaHME, WHOCTPaHHbIE A3bIKK, MYNbTUMEANa,
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Hormatly Prezidentimizinn 6ndengordjilikli syyasatynyn netijesinde Garassyz, baky
Bitarap Turkmenistan belent derejelere yetip, dlinyade 6ziinifi mynasyp ornuny eyeledi.
Hazirki wagtda yurdumyzyn bilim ulgamy dinya tladlerine layyklykda kamillesdirilyar.
«Turkmenistanda sanly bilim ulgamyny 0Osdurmegifi  Konsepsiyasy», seyle-de
«Turkmenistanda dasary yurt dillerini okatmagy kamillesdirmegin Konsepsiyasy»
usttinlikli yerine yetirildi. «Bilim hakynda» Turkmenistanyn Kanunynyri rejelenen gornasi
hem-de beyleki kadalasdyryjy hukuk namalary milli ylym-bilim ulgamynyn kanungylyk-
-hukuk esaslaryny duiizyar. Bu resminamanyn talaplaryny yerine yetirmek maksady
bilen, bilim ulgamynyn hiinarmenleri yas nesli okatmagyn we terbiyelemegin taze-taze
usullarynyn gézleginde bolyarlar. Yokary we orta hiindr okuw mekdeplerinde talyplara
sol usullar barada maglumat berlende, olaryri durmus tejribelerine dayanmak, sanly bilim
ulgamyndan peydalanmak diinya tejribesi nukdaynazaryndan-da amatly hasaplanyar.

Garassyz, baky Bitarap dowletimizin halkara gatnasyklaryny berkitmekde talyplara
inlis dilini 6wretmegin, dasary yurt dillerini suwara bilyan yas hlinarmenleri yetisdirmegin
ahmiyeti oran uludyr. Cunki dasary yurt dilini bilmek halklaryri 6zara distinismegine,
yurtlaryn arasynda dostlukly gatnasyklaryn 0Osmegine yakyndan yardam beryar.
Dasary yurt dillerini bilmek, ony éwrenmek we 6wretmek yaslarda beyleki bir halkyr
medeniyetini, ruhy gymmatlyklaryny éwrenmage howes doredyar.

Dasary yurt dilleri dwredilende, talyplar ticin emeli dil gursawyny déretmek maksady
bilen sanly tehnologiyalardan peydalanmak 6ran netijelidir. Sanly okuw gurallary
animasiya, kompyuter grafikasy, ses, wideosekiller we teswirler bilen bir wagtda islemage
mumkingilik beryan interaktiw ulgamdyr. Seylelikde, sol bir wagtyn 6ztuinde talyba durli
maglumat akymlarynyn Usti bilen tasir edilyar we netijede ona isjeri orun berilyar [1].

Multimedia sapagy sanly tehnologiyalaryn, durli programmalarynn we tehniki
serisdelerin ulanylyan okuw sapagy bolup, dasary yurt dili éwredilende multimedia
sapagynyn komegi bilen synpda talyplaryn isjeriligini, afi-dustinjesini 6sdiirmek, dasary
yurt dilini dwrenmage bolan islegini artdyrmak mamkin.

Multimedia sapagynda synag programmalary, grafik redaktorlar, onlayn
diagrammalar, stol grafikleri, hakyky prosesleri simulirlemek ukyby bolan ussahanalar
yaly durli programma Gpjuncilik ulgamlary ulanylyar.

Elektron okuw kitaby talyplar Gicin multimedia gurallarynyr in elyeterlilerinin biridir.
Sozler yatda saklananda we grammatika owrenilende elektron okuw kitaplaryndan
peydalanmak mumkin.
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Multimedia tanysdyryslaryny okuw prosesinde peydalanmak amatly bolup, olar
sinhron, yagny énunden tayyarlanmadyk we sinhron dal, yagny 6ninden tayyarlanan
gorniusde amala asyrylyp bilner.

Tanysdyryslardan peydalanmak sapagyn mazmunyna we maksatlaryna baglydyr.
Taze maglumatlary talybyn goz 6niine geler yaly derejede beyan etmekde, temalaryn
arasynda baglanysygy upjun etmekde, temanyn oOzlesdirilisini barlamakda olaryn
ahmiyeti juda uludyr. Tanysdyrysyn ¢cesmesi PowerPoint amaly programma Upjungiligi
bolmak bilen ol talyplaryn maglumatlary hemmetaraplayyn kabul etmegine yardam
beryar.

Elektron synag talyplaryn owredilyan maglumatlary o6zlesdirisine mugallym
tarapyndan gozegcilik edilende we olara baha berlende ulanylyan guraldyr.

Internet maglumatlary (tekst, animasiya, grafika, ses, wideo) bilen islemegin
ayratynlyklary sulary 6z icine alyar: 1) hemmeler tcin agyklyk we elyeterlilik; 2) islendik
okuw materiallaryndan tdlegsiz peydalanmak we olary redaktirlemek; 3) taze sanly
obyektleri (wideo we ses boleklerini, sekilleri, tekstleri) calt we ansatlyk bilen déretmek;
4) bilim derejeleri we basarnyklary dirli bolan adamlar ticin materiallaryn bolmagy.

Okuw wideosy onlayn we oflayn gornlisde ulanylyan wideolary géormage we olar
boyunca isleri yerine yetirmage miimkincilik beryin internet cesmesidir. Yumuslar
wideonyn 6z icinde ya-da yorite okuw kitaplarynda beyan edilip bilner.

Sapakda sanly tehnologiyalaryn ulanylmagy mugallym we okuwcgylar ucgin ¢aksiz
mumkingilikleri doredyar. Wirtual modeller, wideo, animasiya, ses, grafika bilen islemek
talyplaryn tGinstnin basdan-ayak sapaga gonukdirilmegine yardam edyar. Seyle-de okuw
prosesinin bir bolegi hokmiinde okuwcylara tekst, grafika, wideo we ses bilen 6zbasdak
islemage hem mumkingilik doredilmelidir. Talybyn 6zi olar bilen ayratynlykda islan
yagdayynda doredijilikli pikirlenisi osyar.

Seylelikde, sanly tehnologiyalar okatmagyn tasirli guralydyr, olaryn peydalanylmagy
sapagyn mazmunyna tasir edyar, talyplara sapakda 6wrenilen maglumatlara gowy
dusinmage komek edyar. Sanly tehnologiyalaryn ulanylmagy mugallym Ugin hem,
okuwcy ug¢in hem girt mumkingilikleri doredyar.

Kabul edilen wagty: 2025-nji yylyn 7-nji iyuly.
Edebiyat

1.«Bilim hakynda» Tirkmenistanyn Kanuny //Turkmenistanyn Milli Geriesinifi Maglumatlary.
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Annotation

This paper examines the de-
velopment, implementation and
evaluation of an in-service teac-
her training (INSETT) program-

me developed within the British

SIIIIEHNIO KBAAUDUKALIUYA YUYUTEAEA
AUNCKOTO A3BIKA B TYPKMEHUCTAHE

Lxamunsa [ynamosa,
3amecmumesne dupekmopa
bpumanckozo Cosema 8
Y36ekucmaHe, dupekmop
npozpammel AELLCA (Pecnybnuka
Y3bekucmat)

Tom Kuoon, oupekmop
Hopsuyckoz2o uHcmumyma
A36IK0B8020 06pA308aHUA

Knayoua Pet, koHcynema+Hm-
-Memooucm Hopsuyckozo
UHCMUMyma si36IK08020
06pazosaHus

Jluza MaHH, KoHcynnemaHm-
-Memooucm Hopsuuckoz2o
UHCMuUMyma s36IK08020
o6pazosaHus (CoeOUHEHHOe
Koponescmeo)

JlaywiH [en1b0uesa,

cmapwuti npenooasamersne
TypKMEHCK020 HaYUOHA/1IbHO20
UHCMUMyma Mupo8biX A36IK08
umeHu [Joenemmammema Azaou
(TypkmeHUCcmaH)

AHHOTaUuMA

B cratbe paccmatpumBatoTcA
pa3paboTKa, peann3auma 1 oLeH-
Ka MporpamMmmbl MOBbILWEHWA KBa-
nMduKaumMmn yuutenemn aHrmmmncko-
ro s3blka (INSETT), pa3paboTtaHHol
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Aziyada inlis dilini éwrenmegi
caltlandyrmak (AELLCA) tasla-
masynyn c¢aklerinde islenip du-
zilen mugallymlaryn hiinar de-
rejesini yokarlandyrys (INSETT)
maksatnamasynyn tayyarlanysy,
durmusa gecirilisi we ona ber-
len baha seljerilyar. Onda tasla-
manyfni maksatlary we halkara
hyzmatdaslygyn modeli, seyle
hem maksatnamanyr esasyny
duzyan tejriba esaslanyp 6wren-
mek, gecilenleri seljermek tej-
ribesi we Uzniksiz hinar 6sUsi
yaly pedagogik yorelgeler beyan
edilyar.  Seyle-de  makalada
Norwig dil bilimi instituty (NILE)
tarapyndan milli mimkingilikleri
osdirmek we maksatnamanyn
durnukly durmusa gecirilmegini
Upjun etmek Gginislenip duzulen
iki modully INSETT maksatna-
masynyn gurlusy we talimgileri
tayyarlamak (Train-the-Trainer)
modeli gorkezilyar. Mundan bas-
ga-da, Doéwletmammet Azady
adyndaky Turkmen milli dinya
dilleri  institutynda  gecirilen
INSETT maksatnamasynyn sy-
nag tapgyrynyn durmusa geciri-
lisi we ona berlen baha garysyk
usulyyetli is barlagynyn esasyn-
da seljerilyar. Gozlegin netijeleri
gatnagyjylaryn isjen gatnasy-
gyny, refleksiw hanar taydan
Owrenmegin Osusini, pedagogik
nazaryyet bilen okuw tejribesi-
nif arasyndaky baglanysygy we
synag tapgyrynyn institusional
hinar derejesini yokarlandyrys
maksatnamasynyn tazelenme-
gine gosandyny gorkezyar. Goz-
leg halkara hyzmatdaslygyn we
milli bilim ulgamynyn ayratynlyk-
laryna layyklasdyrylan déwrebap
¢emelesmelerin  mugallymlaryn
durnukly hiinar dstisine we bilim
O0zgertmelerinin  goldanylma-
gyna gosant gosup biljekdigini
gorkezyar.

Council’s Accelerating English
Language Learning in Central
Asia (AELLCA) project to support
the modernisation of English
language teacher education in
Turkmenistan. It outlines the
project’s objectives and collabo-
rative framework and describes
the pedagogical principles un-
derpinning the programme, in-
cluding experiential learning, re-
flective practice and continuing
professional development. The
paper presents the design of the
two-module INSETT curriculum
and the accompanying Train-
the-Trainer model developed by
the Norwich Institute for Lan-
guage Education (NILE) to build
national capacity for sustainable
programme delivery. It further
examines the implementation
and evaluation of the INSETT
pilot at Dovletmammet Azadi
Turkmen National Institute of
World Languages, drawing on
a mixed-methods case study
approach.The findings highlight
participant engagement, the
development of reflective pro-
fessional learning, the connecti-
on between educational theory
and classroom practice, and the
contribution of the pilot to ins-
titutional curriculum renewal.
The study demonstrates how
international collaboration and
contextually responsive imple-
mentation can support sustai-
nable teacher professional de-
velopment and contribute to
educational reform within the
national context.

B pamkax npoekta bpwuTtaHcKoro
CoBerta «YCKOpeHue n3yyeHnsa aHr-
NIMNCKOTO A3blKa B LleHTpanbHoOM
Asnmn» (AELLCA) ¢ uenbto mogep-
HM3aLmn NpPodeCccnoHanbHOM Noa-
FOTOBKW yuyuTenen aHrnmnckoro
A3blka B TypKmeHucTaHe. B ctatbe
paccmaTpmBaloTCA Lenn npoekTa
N MOAeNb MEeXAYHapOAHOro Co-
TPYOHMYECTBa, a TakKe Mneaaro-
rmuyeckme nPUHUMNbI, NeXxawme
B OCHOBE MpPOrpammbl, BKOYas
obyueHne uepe3 onbiT, pednek-
CUBHYIO NPaKTUKY U HENpepbiBHOe
npodeccnoHanbHoe  pasBuTMe.
lNpenctaBneHbl CTPYKTypa OBYyX-
MogynbHon nporpammbl  INSETT
N MOAesb MOArOTOBKM TPeHepoB
(Train-the-Trainer), pa3paboTaHHas
HOpBMUCKMM  MHCTUTYTOM  A3bl-
KoBoro obpa3zoBaHua (NILE) ans
pa3BUTUA HALMOHANIbHOrO MOTEH-
Lmana n obecrneyeHns yCTONUYNBON
peanv3aumm nporpammbl. Kpome
TOro, aHaNU3MpPYIOTCA peanm3auuna
N OUEHKa MWIOTHOM MPOrpaMmbl
INSETT B [ocypapcTBeHHOM Haumo-
HaJIbHOM UHCTUTYTE M1POBbIX A3bl-
KoB nmeHun [loBnetmammeTa Asagm
Ha OCHOBE CMEeLLaHHOIo Kemc-nc-
cnepoBaHuA. Pesynbtatbl  mccne-
[OBaHMA  OTPaX<aloT  BbICOKWM
YPOBeHb BOBMIEYEHHOCTM YyuyacT-
HMKOB, pa3BuUTe pPedneKkCBHOIO
npodeccnoHanbHoro  0byyeHus,
YCTaHOBJIEHME CBA3WN Mexay nega-
rornyeckon Teopmen 1 NPakTUKom
npenoaBaHns, a Takke BKag nu-
NOTHOW NPOrpaMmMbl B 0OOHOBNEHNE
WNHCTUTYLMOHANIbHOW MPOrpammbl
MOBbIWEHMA KBanuduKaummn. Wc-
CnefoBaHNe [AeMOHCTpUpPYeT, YTo
MeXOyHapoaHoe COTPYAHUYECTBO
N aganTauuAa COBPEMEHHbIX nog-
XOOOB C YYETOM HALMOHANIbHOIO
06pa3oBaTesIbHOr0 KOHTEKCTa MO-
ryT CNocobCcTBOBATb YCTONYMBOMY
npodpeccnoHanbHOMy — Pa3BUTUIO
yumTenen 1 NoaaepK1eaTb npoLec-
Cbl 06pazoBaTeNibHOM pedopMmbl.
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The AELLCA Project: Background and context

The British Council, Norwich Institute for Language Education (NILE), and
Dovletmammet Azadi Turkmen National Institute of World Languages collaborated
on the development and piloting of a new in-service teacher training programme for
English teachers in Turkmenistan in 2025 and 2026. This collaboration was made possible
through the Accelerating English Language Learning in Central Asia (AELLCA) project.The
AELLCA project responds to national English reform priorities in Central Asia and focuses
on English teacher education, Continuing Professional Development (CPD) and inclusive
educational practices. It engages 568 policy makers, academic leaders and education
professionals, 70 PRESETT universities and 4000 trainers and teachers. AELLCA is led by
the British Council and funded by the UK International Development Aid.

The project specifically focuses on modernising pre-service and in-service teacher
training to make it suitable to the context, responsive to national priorities, aligned with
good international practice and relevant to the needs of teachers and learners.

To address the needs of teachers, a new 50-hour INSETT programme was developed
to focus on teaching skills and CPD, 41 trainers trained and the programme was piloted
with 15 school teachers at Dovletmammet Azadi Turkmen National Institute of World
Languages and with 15 school teachers selected by the National Institute of Education.
The next stage of the project is full scale pilots of modern in-service teacher training
(INSETT) programmes around modern teaching skills and CPD and develop tools to
ensure quality and sustainability of these programmes. Other AELLCA project activities
in Turkmenistan have included:

- Policy dialogues, workshops and working groups focused on the English teacher
Pre-service Teacher Training (PRESETT) curriculum delivered by Turkmen universities;

- The development of a Community of Practice for PRESETT teachers across Central
Asia including many representatives from all the PRESETT institutions in Turkmenistan;
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- The development of a PRESETT Leadership programme for University Vice-
Chancellors and Pro Vice-Chancellors including a programme in the UK;

« Two Turkmenistan-UK higher education partnerships focused on embedding
inclusion in formal pre-service teacher training.

NILE’s Philosophy of Teacher Professional Development

NILE (Norwich Institute for Language Education) was asked to design and develop
a programme for in-service teachers in Turkmenistan as part of one of the strands of
activity as the Academic Partner of British Council in the AELLCA project.

The NILE ethos of professional development for teachers, part of our main activities
for over 30 years, is the combination of hands-on experiential learning with structured
reflection which leads to classroom implementation and reflective practices amongst
teachers as a part of their own contextualised professional development journey.

We were very keen to bring those principles to life through an in-service teacher
training programme for teachers in Turkmenistan which supports the principles of ‘roots
and wings, that is, giving teachers the knowledge, skills and confidence to try out new
ideas, techniques and approaches in a safe training environment - the roots; and then
the self-belief, tools and desire to explore and exploit these new competences with their
own students in their own ways — the wings.

This philosophy of teacher education led to the design of, and support for, the ten-
topic, two-module programme and the accompanying trainer-training model described
below:

Conceptualizing the INSETT Programme through Experiential Learning

In terms of the design of the in-service teacher training (INSETT) programme, we
know that practising teachers with a wide range of classroom experience and a variety of
professional training and background knowledge can benefit deeply from an experiential
approach to an updated, research-based INSETT pedagogical programme.

The experiential approachis based on the principle that teachers develop professional
competence by engaging in meaningful experiences, examining them critically and
drawing conclusions to apply their learning in new situations. This, in turn, mirrors the
active, inquiry-based learning teachers can then foster in their own classrooms.

All the activities of the INSETT programme start with a concrete experience rather
than abstract theory to provide authentic materials and an interactive setting for learning.
Structured opportunities for reflection that lead to theory which emerges from practice
echo the vital role of experiential learning and reflection as portrayed by David Kolb [6],
Graham Gibbs [4] and Jennifer Moon [7].

Theorybecomesatoolforinterpretingandimproving practice ratherthaninformation
to memorize. The activities suggested in the two modules reinforce the principle that
learning is socially constructed and encourage collaboration, effective communication,
flexible thinking and creativity. Consistently with this approach, the role of the trainer is
that of a facilitator of professional inquiry.
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Theoretical and Practical Structure of the Modules

The first module provides a theoretical background that focuses on theories of
learning and an introduction to the adolescent brain. These components present
frameworks that can guide and support many instructional decisions teachers must
make on a daily basis. Classic theories of learning as advocated by Piaget, Vygotsky,
Luria and Bruner are analysed and compared in interactive tasks. An introduction to
adolescent brain development, as described by Laurence Steinberg [9], complements
these perspectives by helping teachers understand the developmental characteristics of
adolescents, particularly in relation to executive functioning, motivation, self-regulation,
and social learning. They also pave the way to the more specific themes that are also
part of the first module: diversity, inclusion, differentiation, higher-order thinking skills
and 21st Century skills. These reflect the realities of contemporary education and offer
teachers tools to respond to the challenges they face in the classroom.

The second module emphasizes more practical considerations for effective teaching
and includes classroom management, motivation, lesson planning, scaffolding,
differentiation techniques and the principles of formative and summative assessment.
These enable teachers to create learning environments where students are engaged,
supported, challenged, and able to demonstrate their learning. Following an experiential
and reflective approach, teachers develop these competencies by analysing their own
practice, testing new strategies, and reflecting on their impact rather than simply
learning about them theoretically. Module 2 ends with activities that highlight the role
of reflection and continuing professional development.

Both modules are designed following a spiral approach with activities that refer back
to and deepen previous concepts, and which provide a solid build-up as well as rich
opportunities for review and consolidation.

The objective of thisprogrammeis to provide teachers and trainers with opportunities
to be in the learners’ shoes and reflect in depth on their professional practice as part of
their own learning path.

Building Trainer Capacity through the Train the Trainer Framework

To support the implementation of this INSETT programme across Turkmenistan, a 25-
hour Train-the-Trainer course was designed to prepare prospective trainers to deliver the
programme described above. Just as the INSETT course itself was developed within an
experiential learning framework to give teachers insight into how their students might
experience the content, so theTrain-the-Trainer course also sought to allow the trainers to
experience key content from the INSETT course from a teacher-participant’s perspective.
To this end, the trainer-training course prioritised the modelling of selected sessions
from the INSETT programme, particularly those likely to present greater challenges for
new trainers.

The Train-the-Trainer course was structured over five days and combined modelled
input, guided reflection, and practical application. It began with an introduction designed
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to clarify the purpose of the programme and participants’ future role as trainers. Early
sessions focused on modelling theory-rich content, such as theories of learning, delivered
through learner-centred approaches that emphasised participant engagement and
the co-construction of knowledge. Structured reflection and evaluation tasks allowed
participants to analyse pedagogical choices and link them to underlying theoretical
frameworks.

Subsequentsessions modelled content ondiversity and inclusion, with a specificfocus
on effective sequencing and session staging. Participants identified the components of a
well-structured training session and explored learner-centred alternatives to traditional
input methods, moving beyond transmission-oriented approaches like slide-based
delivery. A further model session addressed principles of formative and summative
assessment, followed by a debrief in which the assessment tools used in the INSETT
course were introduced and explored to ensure alignment in evaluation practices.

The programme also emphasised core training competencies. Participants developed
skills in observation, feedback and reflective practice with an emphasis on using clear
criteria and fostering constructive professional dialogue. They engaged in designing
rubrics for formative assessment, which contributed to their understanding of the
importance of transparency and coherence in assessment design. Through sessions on
training planning and evaluation, participants were encouraged to compare different
approaches to content delivery and make principled instructional decisions.

In the final phase of the Train-the-Trainer course, participants prepared and delivered
short micro-training sessions based on the INSETT programme. These sessions provided
an opportunity to apply learning in practice using shared rubrics to guide peer and tutor
feedback. The course concluded with a reflective review and a focused discussion of the
INSETT programme in which participants were given time to ask questions, anticipate
possible implementation challenges and consolidate their readiness to deliver the full
course.

Teacher Professional Development in the Turkmen Context

Recent scholarship conceptualises teacher professional development (TPD) as an on-
going, context-responsive process of professional learning rather than a series of isolated
training events. It supports teachers in extending pedagogical knowledge, refining
instructional practice, and responding to changing educational contexts. Thomas Guskey
[5], Helen Timperley [10], and Linda Darling-Hammond [2] emphasise that professional
learning is most effective when it is sustained, practice-oriented, responsive to teachers’
needs, and embedded within their professional contexts. Consequently, continuing
professional development has become increasingly important in enabling English
language teachers to respond to evolving educational priorities, including learner-
centred pedagogy, inclusive education, formative assessment, technology-enhanced
learning, and the development of higher-order thinking skills.
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Continuing Professional Development (CPD) has become an important element of
educational reform and teacher capacity building in Turkmenistan. As a broad process of
ongoing professional learning, CPD extends beyond formal in-service training to include
reflective practice, collaboration, classroom inquiry, and other forms of teacher-directed
professional learning. Since 2012, Dovletmammet Azadi Turkmen National Institute of
World Languages has supported this process by offering structured in-service teacher
training courses in pedagogy, psychology, foreign language teaching methodology,
digital educational technologies, contemporary English grammar, and the development
of listening and speaking skills. As educational priorities increasingly emphasise
learner-centred instruction, reflective practice, inclusion, formative assessment, and the
purposeful integration of digital technologies, the programme has required continuous
renewal to maintain its relevance.

Against this background, the Institute reviewed and enhanced its existing in-service
teacher training curriculum, seeking to build uponits established strengths while aligning
it more closely with research-informed approaches to teacher professional development.
The implementation of the INSETT pilot through the British Council’s AELLCA project
provided an evidence-informed framework for this process of curriculum renewal. The
experience gained informed revisions to course content, the introduction of English-
medium delivery across the programme, and expanded opportunities for reflective and
practice-based teacher learning. The following sections examine the implementation of
the pilot and its contribution to institutional curriculum renewal.

The INSETT Pilot Study Implementation and Methodology

The INSETT pilot was implemented at Dovletmammet Azadi Turkmen National
Institute of World Languages between 25 March and 4 April 2026 as part of the British
Council’s AELLCA project. It is presented here as a case study of the implementation and
contextualisation of an internationally-developed teacher professional development
programme within the Turkmen educational context. Beyond providing practising
English language teachers with opportunities to engage with contemporary approaches
to professional growth, the pilot sought to examine the programme’s relevance to the
national context and generate evidence to inform the further development of the
Institute's Continuing Professional Development programme.

Prior to implementation, seven teacher educators from the Institute completed
NILE’s five-day Train-the-Trainer course in November 2025. They subsequently worked
collaboratively to familiarise themselves with the course materials, review session plans,
and allocate responsibilities according to their areas of expertise. Particular attention
was given to ensuring consistency in delivery while maintaining sufficient flexibility to
respond to participants’ questions, experiences, and professional needs

The pilot involved 15 practising secondary school English language teachers from
across Turkmenistan, representing a broad range of professional experience. The
programme was delivered entirely in English and consisted of a 50-hour course covering
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Modules 1 and 2 of the INSETT programme. Participants were divided into two groups to
maximise interaction and discussion.

Training was delivered collaboratively by four Institute trainers, each leading sessions
within their areas of expertise while maintaining close coordination throughout the
programme. The course followed the structure and materials developed by NILE, and
delivery remained responsive, allowing additional opportunities for discussion, reflection
and the application of new ideas to participants' own teaching contexts.

Evaluation drew on multiple sources of evidence including trainer observations,
structured reflection activities, participants’ written reflections, daily online feedback
surveys, and the final achievement assessment. The evaluation adopted a mixed-
methods case study approach, combining qualitative and quantitative evidence.
Qualitative data were analysed thematically, allowing key themes to emerge inductively
from participants’ reflections, trainer observations, and feedback surveys. These themes
— including participant engagement, the relationship between theory and practice,
reflective professional learning, and curriculum renewal — provide the structure for
the findings presented below. The integration of qualitative and quantitative evidence
enabled the triangulation of findings and strengthened the credibility of the study.

Key Findings on Participant Engagement and Collaborative Learning

The evidence collected throughout the pilot indicates a high level of participant
engagement with both the content and the pedagogical approach of the course. Daily
reflective surveys, classroom observations, and trainer reflections consistently showed
active participation in collaborative discussions, problem-solving tasks, lesson design,
and structured reflection. Rather than acting as passive recipients of information,
participants drew on their own classroom experience, critically examined existing
practices, and collaboratively explored alternative pedagogical approaches.

This high level of engagement may be attributed, in part, to the experiential learning
model underpinning the INSETT programme. Throughout the programme, theoretical
concepts were introduced through interactive activities that encouraged participants
to construct understanding collaboratively before relating new ideas to their own
teaching contexts. Throughout the programme, theoretical concepts were introduced
through interactive activities that encouraged participants to construct understanding
collaboratively before relating new ideas to their own teaching contexts.

Participants'written reflections consistently indicated that they valued opportunities
to experience new approachesin practice before considering their classroom application.
Activities linking educational theory with lesson design, collaborative problem-solving,
and practical classroom tasks were frequently identified as among the most beneficial
aspects of the programme.

Collaborativelearningstrategies,includingpairandgroupdiscussions,jigsawactivities,
gallery walks, and joint lesson planning, further promoted professional dialogue among
teachers with differing levels of experience. These activities encouraged participants
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to exchange ideas, compare classroom practices, challenge existing assumptions, and
construct shared professional understanding. Collectively, the findings suggest that the
experiential and collaborative design of the programme fostered active engagement
and deeper professional learning rather than simple knowledge transmission.

Translating Theory into Local Classroom Practice

One of the most significant findings of the pilot was participants’ growing ability to
relate theoretical concepts to their own teaching contexts. Throughout the programme,
teachers demonstrated an increasing awareness of how research-informed pedagogical
principles could be translated into practical classroom strategies. Rather than viewing
educational theory as abstract knowledge, they increasingly recognised it as a resource
for informing instructional decisions and addressing authentic classroom challenges.

This development was evident across a range of topics, including scaffolding,
differentiation, classroom management, formative assessment, motivation, and lesson
planning. Participants’ reflective surveys consistently indicated a clearer understanding
of these concepts and a strong intention to apply newly acquired strategies in their own
classrooms. The reflections suggested a progression from conceptual understanding
towards greater confidence and readiness for classroom application, an important
objective of teacher professional development. As Thomas Guskey [5] argues, the
effectiveness of professional development is ultimately reflected in teachers’ ability to
apply new learning in their everyday practice. While the pilot evidence demonstrates
increased awareness, understanding, and intention to apply new approaches, further
classroom-based observation would provide additional evidence of how these changes
are reflected in teachers’ ongoing practice.

The findings therefore suggest that the experiential design of the INSETT programme
together with its emphasis on collaborative inquiry and contextualised reflection, helped
participants make stronger connections between educational theory and potential
classroom application. This development represented one of the significant outcomes of
the pilot and provided a strong foundation for subsequent curriculum renewal.

Fostering a Culture of Reflective Practice

A further theme emerging from the pilot was the growing recognition of reflection
as an essential component of continuing professional development. Rather than being
treated as a concluding activity, reflection was embedded throughout the programme
through reflective journals, structured discussions, daily online surveys, and collaborative
feedback. This approach encouraged participants to examine their teaching critically,
consider alternative perspectives, and identify opportunities for further professional
growth.

Participants’ reflections suggested that structured reflection represented a new area
of professional learning for many teachers. Responses frequently referred to an increased
understanding of reflective models, particularly Gibbs’ Reflective Cycle, Brookfield’s [1]
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Four Lenses, and Richards’[8] reflective framework, which participants viewed as practical
tools for analysing classroom experience from multiple perspectives.

The findings furtherindicate that participants increasingly perceived reflection not as
an isolated evaluation exercise but as an integral part of ongoing professional learning.
Their responses demonstrated a growing ability to analyse classroom experiences
systematically, question established practices, and identify areas for improvement. These
findings suggest that the pilot contributed not only to the development of pedagogical
knowledge but also to reflective dispositions that can support continued professional
growth beyond the programme itself.

Institutional Impact and Curriculum Renewal

Beyond its immediate outcomes for participating teachers, the INSETT pilot served as
a catalyst for curriculum renewal at Dovletmammet Azadi Turkmen National Institute of
World Languages. The experience gained through implementation informed a review of
the Institute’s existing in-service teacher training provision and identified opportunities
to strengthen its alignment with research-informed approaches to English language
teacher education.

While the Institute has offered structured in-service teacher training courses since
2012, the pilot highlighted the value of integrating educational research, experiential
learning, reflective practice, and classroom application. Building on these principles, the
revised curriculum introduced English-medium delivery and updated course content
across methodology, pedagogy, and psychology to include learner-centred pedagogy
theories of learning, adolescent development, diversity and inclusion, higher-order
thinking skills, classroom management, motivation, lesson planning, scaffolding,
differentiation formative assessment, reflective practice, and continuing professional
development.

The curriculum revision also extended beyond content renewal to include changes
in programme structure. The previous courses in Contemporary English Grammar
and Developing Listening and Speaking Skills were replaced by Digital Educational
Technologies in Foreign Language Teaching, reflecting the growing importance of
technology-enhanced pedagogy in language education. In addition, opportunities
for microteaching and peer observation were incorporated into the in-service teacher
training programme to enable participants to apply newly acquired knowledge, receive
formative feedback, and engage in collaborative reflection.

These developments demonstrate how participation in the British Council's AELLCA
project and collaboration with NILE contributed not only to teachers' professional
growth but also to sustainable institutional development. As Michael Fullan [3] argues,
meaningful educational change depends on the thoughtful adaptation of innovation
withinlocal contexts. The curriculum renewal described here illustrates how international
collaboration can support locally-owned and contextually-responsive teacher education
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Conclusion and Long-Term Partnerships for Educational Reform

The implementation of the INSETT pilot under the British Council’s Accelerating
English Language Learning in Central Asia (AELLCA) project demonstrated how an
internationally-developed teacher professional development programme can be
successfully contextualised within the Turkmen educational setting. The findings indicate
that the programme supported teachers’ professional growth by combining research-
informed content, experiential learning collaborative inquiry, and structured reflection
enabling participants to connect theory with classroom practice

Beyond its impact on participating teachers, the pilot informed the renewal of the
Continuing Professional Development programme at Dovletmammet Azadi Turkmen
National Institute of World Languages through English-medium delivery, updated
course content, and enhanced opportunities for practice-based learning including
microteaching and peer observation.

The pilot further demonstrates that collaboration between the British Council, NILE
and Dovletmammet Azadi Turkmen National Institute of World Languages extended
beyond the delivery of a training programme to support sustainable institutional
development. The experience illustrates how internationally-informed yet contextually-
responsive partnerships can serve as a catalyst for curriculum renewal, institutional

innovation, and the continuing development of English language teacher education.
Accepted on: June 20, 2026.
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KnioueBble cnoBa: KomneteHUuUA ayanpoBaHMA Ha L2, noHUMaHue Ha aiyx, ycBoeHune
BTOPOro A3blKa, LI,I/Id)pOBaﬂ o6pa3OBaTeanaﬂ cpena, MCKyCCTBeHHbIVI NHTEJUIEKT B O6pa3OBaHVIVI,
KOMMYHUKaTBHAA KOMNETEHLNA.

The role of listening in foreign language acquisition has always been central, yet in
practice it remains one of the least effectively developed skills in higher education. This
contradiction becomes especially visible in the context of contemporary digital learning
environments, where access to authentic audio material is virtually unlimited, but learner
outcomes often do not reflect this abundance. The issue, therefore, is not the lack of
resources but the way listening is conceptualized and taught.

Listening differs fundamentally from other types of language activity. In reading,
the learner controls the pace, can return to difficult fragments, and has time to analyze
linguistic structures. Listening does not offer such flexibility. The acoustic signal is
transient, and comprehension depends on immediate processing. This creates a specific
kind of cognitive pressure: the learner must simultaneously perceive, decode, interpret,
and retain information, often without the possibility of verification. From this perspective,
listening should not be treated as a passive receptive skill. It is an active, dynamic process
involving multiple cognitive systems. Perception interacts with attention, working
memory, and predictive mechanisms. The listener is constantly forming hypotheses
about meaning, confirming or revising them as new input arrives. When this process
functions efficiently, comprehension feels almost automatic. When it does not, even
relatively simple speech becomes difficult to follow.

Traditional pedagogical models tend to underestimate this complexity. In many
cases, listening activities are reduced to a sequence of tasks: pre-listening preparation,
listening to a recording, and post-listening comprehension questions. While this
structure is convenient from an instructional point of view, it often fails to address
the underlying processes that determine success or failure in listening. Students may
complete tasks correctly without developing transferable skills, or, conversely, fail tasks
without understanding what exactly went wrong [6]. One of the key problems lies in the
mismatch between instructional materials and real-life speech. Classroom recordings
are often artificially clear, slower, and more structured than authentic language. When
learners encounter natural speech — with its variability, reduced forms, overlapping
sounds, and irregular rhythm — they experience a sharp increase in difficulty. This gap
contributes to the widespread perception that listening is inherently harder than other
skills [3, p. 44].
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Recentdevelopmentsinapplied linguistics suggest that effective listening instruction
should shift its focus from outcomes to processes. Instead of asking whether the learner
understood a text, it becomes more important to examine how that understanding was
achieved. Skilled listeners rely on a combination of strategies: they anticipate content
based on context, identify key lexical items, ignore irrelevant details, and tolerate
ambiguity when necessary. These strategies reduce cognitive load and make real-
time processing more manageable. The importance of prediction deserves particular
attention. Listening is not a linear decoding of sounds into meaning; it is a constant
interaction between incoming input and prior knowledge. The listener uses contextual
cues, background knowledge, and linguistic expectations to construct meaning even
before all elements of the message are fully perceived. Training this predictive capacity
can significantly improve comprehension, especially in situations where the signal is
incomplete or degraded.

Insights from cognitive science and neuropsychology provide additional support
for this view. Research on speech perception shows that the brain processes auditory
information through rhythmic patterns, often described as neural oscillations. These
patterns operate at different temporal levels, corresponding to phonemes, syllables, and
larger linguistic units. Successful comprehension depends on the alignment between
these internal rhythms and the external speech signal [2].

For learners of a second language, this alignment is often unstable. They may fail to
segmentspeech correctly, misidentify word boundaries, orlose track of sentence structure.
As a result, they tend to rely excessively on conscious decoding, focusing on individual
words rather than larger units of meaning. This strategy is inefficient and places a heavy
burden on working memory, leading to rapid fatigue and decreased comprehension.
When the learner’s cognitive resources are entirely consumed by the mechanical task
of identifying sounds, there is little capacity left for higher-order processing, such as
interpreting context or intent. Consequently, the lack of automated segmentation acts
as a primary barrier to achieving true communicative fluency, as the brain cannot keep
pace with the natural flow of spoken discourse.

Methodological approaches that address these issues aim to restore a more natural
processing mode. Among them, shadowing has received considerable attention. Despite
its apparent simplicity, shadowing requires the learner to engage in near-simultaneous
listening and speaking. This creates a tight coupling between perception and production,
forcing the learner to process speech at its natural speed.

Over time, shadowing leads to several important changes. It improves sensitivity to
prosodic features such as stress and intonation, enhances phonological memory, and
facilitates the recognition of connected speech. Perhaps more importantly, it reduces
the tendency to translate mentally, encouraging more direct processing of the target
language.
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Another approach, often used in communicative language teaching, is dictogloss.
Unlike traditional dictation, which emphasizes accuracy at the word level, dictogloss
focuses on meaning reconstruction. Learners are not expected to reproduce the text
verbatim. Instead, they capture key ideas and collaboratively rebuild the text based on
their understanding [5].

This shift in focus has important implications. It encourages learners to prioritize
meaning over form during the listening phase and to engage in analytical reflection
during reconstruction. The collaborative element introduces negotiation of meaning,
where students compare interpretations, justify their choices, and become aware of
alternative formulations. This process not only strengthens listening skills but also
supports grammatical development and discourse competence.

The integration of digital technologies further expands the range of methodological
possibilitiesinthe modern L2 classroom. Artificialintelligence, in particular, hasintroduced
unprecedented forms of adaptability into language learning. Sophisticated systems can
now analyze learner performance in real time, identifying specific patterns of difficulty —
such as phonological gaps or syntactic misunderstandings — and adjusting the auditory
input accordingly. This algorithmic responsiveness makes it possible to move beyond
the limitations of “one-size-fits-all” uniform instruction and address individual cognitive
needs with high precision [4].

Generative technologies have further revolutionized material design by producing
bespoke listening content that varies in complexity, register, and linguistic features.
This allows for a granular, gradual progression where targeted practice can be designed
around a student’s specific professional or academic interests. Simultaneously, Al-
driven speech recognition tools provide immediate, non-judgmental feedback on
pronunciation and prosody. This helps learners refine their phonological accuracy in
a low-stakes environment, which is especially valuable because such consistent, high-
quality interaction is now accessible outside the traditional classroom setting.

However, as emphasized in contemporary methodological discourse, the mere
presence of technology does not guarantee linguistic improvement. Its effectiveness
depends entirely on the pedagogical intentionality behind its integration. When used
thoughtfully, digital tools serve as a scaffold for learner autonomy, allowing individuals
to navigate their own learning trajectories at a personalized pace. Conversely, when used
superficially or without a clear instructional goal, these tools risk becoming an additional
layer of cognitive distraction rather than a bridge to comprehension. Therefore, the
successful implementation of Al in listening instruction requires a balanced synergy
between technological capability and established language teaching principles.

Instructional design models such as the flipped classroom illustrate how technology
can be used more productively. By transferring input-oriented activities to the individual
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learning phase, classroom time s freed forinteraction. Listening tasks can beembeddedin
discussions, problem-solving activities, and collaborative projects, where comprehension
is not an end in itself but a means of communication.

Another factor that deserves attention is the technical quality of audio materials.
While often overlooked, it has a direct impact on comprehension. Poor sound quality
increases perceptual difficulty and can distort important acoustic cues. Basic signal
processing techniques — such as noise reduction, amplitude normalization, and
frequency enhancement - can significantly improve clarity. These adjustments do
not change the linguistic content but make it more accessible, especially for less
experienced listeners [1].

Project-based learning offers additional opportunities for developing listening
competence. Activities such as creating podcasts, conducting interviews, or producing
video content require repeated engagement with spoken language. Learners listen to
authenticinput, produce theirown speech, and evaluate both.This cyclical process fosters
deeper awareness of linguistic features and encourages continuous improvement.

At a broader level, these methodological developments reflect a shift in the
understanding of teaching and learning. The teacher is no longer seen as the primary
source of knowledge but as a facilitator who creates conditions for effective learning.
The learners, in turn, become more responsible for their own progress, engaging in self-
monitoring and reflection.

In this context, listening should be viewed not as an isolated skill but as an integral
component of communicative competence. Its development requires a combination
of cognitive training, strategic awareness, and meaningful practice. Techniques such
as shadowing and dictogloss address specific processing difficulties, while digital
technologies provide tools for personalization and feedback.

At the same time, it is important to maintain a critical perspective. Not all innovations
lead to better outcomes, and not all traditional methods are obsolete. The challenge lies
in selecting and combining approaches in a way that reflects both theoretical insights
and practical realities.

While the theoretical framework presented in this study offers a progressive roadmap
for L2 listening pedagogy, several practical and methodological limitations must be
acknowledged to guide future inquiry. A primary concern involves the high cognitive
demand and potential for increased learner anxiety associated with intensive techniques
such as shadowing and dictogloss. Future research should investigate how to effectively
scaffold these “high-pressure” methods in digital spaces to ensure that the affective filter
does not impede acquisition, particularly for lower-proficiency students. Furthermore, a
significant challenge remains in the transition from outcome-based to process-oriented
instruction.

As this study advocates for focusing on the mechanism of understanding rather than
justtheresult,itbecomesnecessarytodevelop newassessmentmetrics—perhapsthrough
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Al-driven log analysis or metacognitive reflection journals — that can quantify strategic
improvement without relying on traditional testing. Additionally, the effectiveness of
adaptive systems is inherently tied to technological infrastructure, and empirical studies
are needed to determine how these approaches can be implemented in low-resource or
“mobile-first” environments where high-speed connectivity is limited. Finally, there is a
paradoxical tension between the need for signal enhancement and the goal of authentic
listening; future investigations should aim to identify the optimal “pivot point” at which
a learner should transition from electronically clarified audio to the unfiltered, complex
acoustics of real-world discourse to ensure true communicative competence.

In conclusion, the development of L2 listening competence in the digital educational
environment requires a multifaceted approach. It involves understanding the complex
cognitive nature of listening, applying evidence-based pedagogical techniques,
and utilizing technology as a strategic, supportive tool rather than a mere substitute
for traditional instruction. While the practical challenges regarding cognitive load,
assessment, and digital infrastructure remain significant, they provide a necessary
foundation for future empirical inquiry. When these elements are successfully aligned,
listening transcends its reputation as a passive or difficult skill to be tested; instead, it
becomes a central, active mechanism through which language is naturally acquired and
fluently used. This shift in perspective necessitates a move away from outcome-oriented
tasks toward process-oriented instructional designs that prioritize learner engagement
and cognitive strategy. Ultimately, the goalis not simply toimprove standardized listening
scores, but to prepare learners for the complexities of real-world communication in an

increasingly interconnected and multilingual world.
Accepted on: April 16, 2026.
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CocrtaB PegakunoHHOro coBeTa }KypHana:
MNpepcepatens PegakumoHHoro coserta:
Makcat YapbieB — pekTop TYpPKMEHCKOro HaLMIOHaIbHOMO MHCTUTYTA MUPOBbIX A3bIKOB MEHMN
[loBnetmammeTa A3agu, KaHAMAAT NearormMyeckmx Hayk.
3amecTuTenb npepcenaTensa PegakunmoHHoro coserta:
Cenb6u BaTtbipoBa — MPOPEKTOP MO Hay4YHOW paboTe TYPKMEHCKOrO HaLMOHANIbHOFO MHCTUTYTA
MUPOBbIX A3bIKOB MeHM [loBneTmammeTta A3agu.
YneHbl PegakuyMoHHOro coBeTa:

XespeTrynbl lypAableB — HayanbHUK YNpaBneHUsa ryMaHUTapHbIX 1 SKOHOMUYECKNX HaYK AKafeMnn HayK
TypKMeHUCTaHa, akafeMUK-ceKkpeTapb, YleH-KoppecrnoHAeHT AKagemMum HayK TYypKMeHUCTaHa, JOKTOp
dunonornyecknx Hayk. TarbsiHa KopTaBa - npopekTop MOCKOBCKOro rocyfapCTBEHHOIO YHUBEPCUTETA UMEHM
M.B. JlomoHOCOBa, akaieMnK Poccuiickon akagemun obpasoBaHus, [OKTOP GUNOIOrMYECKIX HayK, Npodeccop.
A3zat MyxameTLwumH — nepBblil npopekTop HabepexHoUeNHNHCKOro rocyaapCcTBEHHOIO Nejarornyeckoro
yHuBepcuTteTa (Poccuiickaa Oepgepaunsa), 3amectutenb npeaceaaTens yYEHOro COBETa, LOKTOP Nefarornyecknx
HayK, npodeccop. Anu NypbaHoB — 3aBeayowwmnii Kadpeapon 3apybexxHom nutepatypbl TYypKMEHCKOro
HaLMOHaNIbHOIO MHCTUTYTa MUPOBbIX A3bIKOB MMeHU [loBneTMammeTa A3agu, JOKTOP Nefarormyeckux Hayk,
npodeccop. OTabek KDcynoB — NpopeKkTop Mo Hay4yHOoW paboTe 1 MHHOBALMAM Y36EKCKOro FroCyAapCTBEHHOIO
YH/BEPCUTETA MMPOBBIX A3bIKOB, AOKTOP dunocodun (PhD), noueHT. Annwiep AGMAKaHOB — NMPOPEKTOP MO
MeXayHapoaHOMY coTpyfHuYecTBy focyaapcteeHHoro yHuBepcuteta «Cyber University» Pecny6nukm
Y36ekucTtaH, KaHanaat GrunocodCKmx Hayk, AoLeHT. AMaHMbIpaT baliMbipagoB — cTaplumnii npenogaBaTenb
Kadenpbl TYPKMEHCKON nuTepaTypbl TYPKMEHCKOFO HaLMIOHAIbHOIO MHCTUTYTA MUPOBbIX A3bIKOB MEHM
JoBnetmammeta A3aau, YneH-KoppecrnoHAeHT AKageMum Hayk TypKMeHMCTaHa, AOKTOP GUIONOrMYECKUX HayK.
Hap6m6uw LLlammaeBa - 3aBefytoLan Kadbenpolri pOMaHO-repMaHCKUX A3bIKOB U TMTePaTypbl, METOANKN UX
npenofaBaHna TYPKMEHCKOrO roCyaapCTBEHHOIO Nefarornyeckoro MHCTUTyTa umeHn CenntHazapa Cengu,
AOKTOP GUONOrMYecknx Hayk, foueHT. MoxanHa Muepengop¢ ¢ — npodeccop coumanbHOM Neaarornku
Fanne-ButteHbeprckoro yHnBepcuteTa umeHn MapTrHa Jliotepa. KoHcTtaHTuH KanuHuH- 3agegyowmin
Kadenpon pycckoi 1 Tatapckon punonornm HabepexxHOUENHNHCKOrO roCyAapCTBEHHOIO NeAarornyeckoro
yHuBepcuTeTa (Poccniickaa Oepepauus), KaHanaaT Grnonormyeckmx Hayk, goueHt. TaraHayppabl TaraHaypableB —
3aBefyolnii Kadenpon A3bIKo3HAaHMA TYPKMEHCKOIO HALMIOHANIbHOTO MHCTUTYTa MUPOBbBIX A3bIKOB MMEHU
JoBnetmammeta A3agu, KaHAnZaT negarormyeckux Hayk. lyp6anrynb MbipagoBa - 3aBegytolas kapegpoi
TYPKMEHCKOTrO f3blKa TYPKMEHCKOro HaLMOHANIbHOrO MHCTUTYTa MUPOBbIX A3bIKOB MMeHn [loBneTmammeTa A3agu,
KaHauaat dunonormyeckux Hayk. fixxen6apmammes FlokneHoB — foLEeHT Kadenpbl 6MKHEBOCTOYHbIX A3bIKOB
TypKMEHCKOro HaLMOHaIbHOro MHCTUTYTa MUPOBbLIX A3bIKOB UMeHU [loBneTmammeTa A3agu, KaHauaat
dunonornyecknx Hayk. Taserynb UmamkynueBa — foLeHT Kadepbl 06LeCcTBEHHbIX HayK TYpKMEHCKOro
HaLMOHaNIbHOIO MHCTUTYTa MUPOBbIX A3bIKOB MMeHW [loBneTMammeTa A3agu, KaHAMAAT MCTOPUYECKMX HAYK.
Orynpg»xeHHeT [lypAabiMmyxaMmmefoBa — CTapLUnNii NpenofaBatesib Kapeapbl 3apybexxHon nuTepaTypbl
TypKMEHCKOro HaumMoHanbHOro MHCTUTYTa MUPOBbLIX A3bIKOB MMeHW [oBneTmammeTa A3agu, KaHaugart
dunonornyeckux Hayk. flypcyHgkeman [IxkaHmyp3aeBa — BpeMEHHO MCNOJHALLAA 06A3aHHOCTM
3aBefyoLLero Hay4HbiM oTAenom TYPKMEHCKOrO HaLMOHaIbHOIO MHCTUTYTa MUPOBbIX A3bIKOB
nmeHn Jonetmammeta A3afin, OTBETCTBEHHbIN CEKPEeTapb XypHana.
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